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LANGUAGE IN EDUEATION: 'THEORY AND PRACTICE :
ERIC (Educat10na1 Resources iﬁ!brmatlon Cen;er) is a nat10nW1de network *
of information ¢enters, each responsible for -a given educational level or -
field of study. ERIC is supported by the National Institute of Education
of the U.S. Department of Health, Education and Welfare. The basic
objective of ERIC is to make current developments in educational research,,
instruction, and personnel preparation more readlly acc9551b1e to educa-
tors and members of related professaéns.

» Ed
h

.ERIC/CLL The ERIC Clearlnghouse on Languages &nd L1ngu1st1cs (SRiC/CLL),‘!

one of the specialized clearinghouses in the ERIC system, is operated by
the Center for Applied Linguistics. ERIC/CLL is specifically respon-
sible for.-'the collection and dissemination of information in the general

~area-of research and application in languages,. 11ngulst1cs, and 1anguage ,

teaghlng and lsarnlng. o ]
LANGUAGE’ IN-EDJCATION THEORY. AND PRACTICE. In add1t10n to processing
information, ERIC/CLL is also involved in information synthgsis and
analysig. The Clearinghouse commissions recognized authorities in lans
guages and linguistics to write analyses/of the current issues in their
areas .of specialty. The resultant documents, intended for use by educa- .

" tors and researchers, are published’'under the title Language in Education:

Theory and Practice.* The series includes practical guides for classroom

teachers,Aexten51ve state-of-the-art papers, and ‘selected bibliographies. =«
. ‘ .

- The mater1al in this publloatlon was pre ed pursuant to a contract with,

the National Instituté of Education, U.S, Department of Health, Education
and Welfare. Contractors undertaklng such projects.under Government
sponsorship are encouraged to’ express freely their judgment in profes-

“sdional and technical matters. Prlor to publication, the manuscript was )

subm%tted to the American Council'on the Teaching of Foreign Langnages
for criticdt review and determination of profess;onal competence. This

“publication has“met such standards. P01nts of view or opinions, however,

do npt necessarily represent the official view or opiniomagf either

- ACTFL or NIE. This puBllgatlon is not. pr1nted at the expenS¢ of the
_Federal Government. > ‘ ’ N
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This pub11cat10n may be purchased d1rect1y from the Center for Applied
L1nguist1cs. It also.will be announced in.the ERIC monthly abstract.
journal Resources in Education (RIE) and will be ava11a from the ERIC
Document Reproduction Service, Computer Microfilm Inthnatl al .Corp.,
P.0. Box 190, Arlington, VA 22210." See RIE for orderlng infprmation and’
ED numberi . ) . , _ e
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*For further information on the ERIC system, 'ERIC/CLL, and Center/Clearing-

e publications, write to ERIC Clearihghouse. on Languages and Linguis-
tics, Center £or Applied Linguistics} 1611 North Kent Street, Arlxngtoq\\\;/
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?F?om 1974 through 1977, all CZearznghouse publtaa#%ons appeared as the
CAL- ERIC/CLL Sevies. on Languages and Linguistics. AZthough more papers
are being added to the original serieds the magorety of the ERIC/CLL
info ngon analyaza produats will” be tncluded in the Language in Educa-
tio erzea. , . _ . X
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. PREFACE

" The American C6unq}1 on the Teaching of Foreign Languages has cooperated with the
.ERIC Clearinghduse on”Languages and Linguistics to provide abstracts of most of -the

. papers presented at the joint AGTFL/AATG/SCOLT meeting held in Atlanta, Georgia,
November' 19-22, 1979.

.

/

1 .

All persons who presented'papers or’ workshops were invited to submit abstracts for.
inclusiongfn this publication. ' Some editing was dene by the ERIC staff .to provide a
general format for the abstracts. Theabstracts are arranged in the same order of

presentation as they appear in the .convention program. An author index‘is also
lncluded. , » _ . ’

[
-

. “Many of the papers will be published in their entirety in journals or be made

avallable through the ERIC system. They will be announced through Resources in

'Education, Current Index to Joéurndls in Education and other publications fn- the
ERIC system. \, .

Sophia Behrens, Editor . , ' }
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A THE ROLE OF QOMPREHENSION IN LANGUAGE ACQUISITION oL
; . A

- Chairperson: Wi{lliam O. Clapper, Roanoke (VA) County Schools ‘ o
®articipants: Stephen D. Krashen; Rebecca Valette Boston College ' \

, ,.' ’; oo THE INPUT HYPOTHESIS R ’ '
i ' ‘ B

(Statement of the input hypothesis ) Language acquisition [not learning] can'

" occur on1y wheﬁ the acquirer understands input 1anguagev If an acquirer is at stage , °
he ot she’ can move .to stage i+l by ‘understandtng inpyt at the i+l level [with the '
d'of context or extralinguistic ic infbrmation]. Speaking aids language acquisition
indirectly, by encburaging\understandable input.) - : b i : et

‘Moriitor theory distinguishes subconscious’ language acquisition from conscidhs&
language learning. Thé available evidence’ is consistent with the hypothesisg that.

fluency in -second languages is due to the operation of what performers have - \ AR
‘acquired, not what. they have learned. Conscious learning iis available- only as a \ '

~ '*monitor, and cag only be used when certain conditions are mét. ~ \

R -This model implies that acquisition is far mere important than learning:, and .\

therefore further implies that the® central godl of secpnd language pedagogx should\\

. be to encourage language acquisition in the classroom. THis leads to a-question \

that’ ig, at the same time, of enormous theoretical and applied interest: How do

people acquire? Stated in other terms, if a perforner is at a\given stage in
. natural language adquisition (1), how does he or she "move" to ‘the next stage (i+1)°

- The input hypothesis is that this progression occurs via conprehensible input. 4

Performers need to receive and uhderstand input that includes structure at the i+i

level. They %re 'able to understand language that is "a little beyond" their currert

l'evel with the aid of context and their ‘knowledge of the world. In this presen-

tation, several grguments are offered in favor of the ‘input hypothesis, and some of

'its inplications are discussed. ° oy - ~

. N L]

Arguments in favor of the input hypothesis:

L. Caretakers typically sinplify their speech to children in order to help the

children understand ‘what they are saying (Clark and hlark 1977). In addition,,

caretaker speech 18 at least "ro ghly tuned” to' the syntactic developnent of the
child; ;he/input tends to get rore ‘complex as the child grows 1inguistica11y. 1f
caretaker- speech does’ help. child language acquisition, it may do so by ‘supplyfng
crucial. input that includes structure at the ¢hild's "i+l." There is good reason to
believe this is also the case with adult second 1anguage acquisitian as argued in’ .
Krashen (1978). J

2.. Many recent studies show that teaching methods that emphasize 1istening. )
comprehension and that de-emphasize early production are as efficient as or more °
efficient than more traditional methods (e.g., Asher, 1969; Gary, 1976; Postovsky,
1977)." Many scholars id ‘the field- of language pedagogy are recommending nethods
that emphasize supplying interesting and understandable input Ce.go, Valette, 1978;
Tertell 1977 Nord 1978) ' . " : :

. ¥V . _ ..-4#
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3. informal reports df langhage acquisition in cher cultures confirm that in
“early stages the emphasis is on 11§lening4 .

. %, Children acquiring sedond: languages generally go through a 'silent period,”
lasting geveral months, during which- ;heir only outpyt’ in thensecond language may -be
routineQ~and patterns. .This may .be the tine during which acqu red competence is . .
built up via input. . y RV
" " 5.° The literature on first language interference is consistent with the
hypothesis that the first language is ysed as an utterance "initiator” when perfor-

- mers are asked to speak "too soon," before they have acquired, enough of the target
language. In other words, the literature supports.Newmark's contention that we fall;g,;;.
back on .our first lafguage in cases where we have. not acquired the second language.’

Adults may thus substitute first language use for the ch#ld's silent period. The
‘résearch. .literature also indicates that second language performers show fewdr first
‘language~type ‘errors over’ time, which could b interpreted as the effects of - \

acquisition occurring as the result of input. - :

‘The input hypothesis implies that theoretically, speaking is not necessary,s ‘Giug“*
(Lenneberg, 1962, provides support for this hypothesis: Practically) speaking may
be very useful, in that it enables the performer to engage in conversations, thus
- obtaining input. Thus, .early speaking may be quité important in the natural second

language situation, but is less crucial in the foreign language situation, where
:input is“available from the teacher and from books, and where practical - demands are
léss. '

Finally, the input hypothesis predicts that speaking fluency will emerge graan‘
ally, after a considerable amount of timg is spent in listening and reading, where )
;the emphasis 1is on‘understanding the message. Much dquicker results can be had when
' classwork emphasizes conscious grammar and the use of *dialogues, but the results' o
will be much less«satisfactory: studentd will be very limited withsrespetct to the .
range of situations they tan apply their knowledge to, with respect to what they can
say, and with respect to how they can say it. Allowing natural acquisition to R
devélop is more. pleasant for the studpnt and will give him or her a far stronger ‘"_
linguistic conpetence. .

' ——Stephen D. Kr ashen, Dept. of LlngUISLICS, Univ. of %outhern California
Los Angeles 90007 .

.
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. sixth. graders forf20 ninutes every day., The use of’ special French teachers is the

. . . N . . . . . . ) - - R

-y f . - . * [ : AN

D < . . 3! * oo
. Lo . > .

I
Modern Language Journal 61, 325-37. ! . : .

Valette, R. 1978. " Listening comprehension.- Paper,presented at 1978 ACTFL

# meeting, Chicago. , _' " LA _ ’

»
Y .

. - .' . - . .- »

a - . AN o X .
i . o . » . . ' . . A . . o

ELEMENTARY' SCHOOL PROGRAMS ‘- THAT WORK

g -
¢ N P PS

’ PR

Chairpefson: John E. Kunkl ' ' . ‘ ‘

Speakefs: ‘Cathi Barlow, Oak Knoll Elementary School, East Boint, GA; Lilt Gold,
Shaker Heights (OH) Elementary Schoolj Donna Walker, Heards - Ferry- Elementary .
School, Atlanta. . . : - Lot ..
This session focuses on three distinct FLES programs that have proved successful

over the years. . The Shaker Heights program provides Frénch.to all fourth, fifth and

" basic 'strength of the program. Listening. and speaking are emphasized in fourth and.

fifth grades, while reading, writing and some gr annar predominate in the sixth ' .
grade. ' Because of the long-atandipg recognition of the success of the program,
parental suppert has .been readily available-—fromtutoring students to cooking or »

washi g dishes for a ¥rench Fair. Eighty to 90 percent of sixth graders elect
'Fren%g in the seventh grade. : ' 'i ' o ' ;:;-'
he Program in Oak Knoll Schdol. in Atlanta is termed a "program of limited 2 e
individualizatjon.” The program is designed to make maximum use of limited class o
time with heterogeneous gro .. Its goal is to leave students and, teacher with a . ° 1
feeling of accomplishment. ggn operation for the ,past three years, the program is in

e PRIMING THE PUMP: THE FINE ARTS OF TEAGMING CULTURE AND LITERATURE .

Speakers: Robert J. Griffin; Robert M.’ Henkels . N /) o

- C Lafayette 70504 - . - : L

constant evolution.” Books, worksheets, films, filnstrips, tapes, flashcards, and
games are used to reinforce active teacher-— pupil interaction. Peer tutoring is . ae
encouraged , and a limited amount of self- —checking 1is -employed to ease-this burden on
the teacher. Videotapes hage been made to show other schools the operation - of this
program. -

The Fulton County- FLES program is designed to neet ‘the special, needs of gifted

~

. stydents (IQs of *135 and above). The French program 'at Heards Ferry School uses

Joseph Renzulli's “enrichment triad ‘model™ as a guide. This model allows for a

+ system of organizing both the academic requirements and the intellécfual development

of each gifted child. It allows_freedom of -individuality within a program designed

especially to meet the neetls of those with above-averhge abilities. FElements pre- -~

sented from this FLES progran are 'videotapes,- slides, games, and a culture lesson.
—-—=John F. Kunkle, Dept. of Forllgp Languages, Uniwv. of Southern Louisiana,

-

. -
- N . \

, JREMD LITEN P
Chairperson: = James F: Ford, Univ. of Arkansas '

»

"What can the Spanish possibly see in those grisly statues of martyrs?” "Why
bother reading a play like Godot in which nothing happens?” Questions like these
are heard not only in nmuseums and 1ibraries. They come up frequently in’ foreign
langugge and ‘liteérature classes. They are to be expected in'a situation where stu-
dents \are grappling with books and cultures that fly in the face of their, notions of
how things should be and how people should behave. To the teacher intent on

L ¥
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o W bringing to life .the unique. characterist;cs of .a nariona] gulture or explaining the’

regenerat1Ve processes of .modern literatire, t‘F 7 ine arts proé}de ascornucopia of
material whose potential is: suggested by the ia.iowing example
©, -« Making cortemporary French litecvature ~c.essible and rpmpr o gene ible (Lo say
" npthihg of en;oyable) often proves an uphiil struggle, recalling the patafui odVE”ev
" of Beckett's ‘Eharacters to nowheie.. - This ls so because- the most interesting recent ‘
~ novels, plays, and poem§ moqk challenge, and overturn the very models of béauty and
acceptability to which the students haye become accustomed as "normal.” Examples
from the fine arts (presented through' sIides and. tapes) show immediately and drama-
tically that these writér'; eager to experiment contribute to an exciting process pof
renewal. ThrOugh glides #nd tape, ‘inning with Impressionist paintings and Thusic
by Debussy, students ‘experienze the representation of the world.with which they and
their patents are most comfortable. Beautiful though the images.are, it is imme-
diately apparent,that ‘they do not express our strident, anxious world. As thes slide
tape recaps recent art history, 1nterspersed with histprical materfal, it charts the
" evolution of an art halculated to please and rezg}une a self-assured, stable society
to an art designed to stinulate, disturb, or shofk, an audiénce unsure of its values.
Having grasped through this material what the -arts have in common, 'and -having seen
and heard how appropriate it is for artists of different periods to express them-
“selves in differing forms, the students are moke willing to judge contemporary
writing on its own terms’ and to see its links to the past. .
-Language ‘teachers today are aware of the -important distinction between Formal’
Culture and Deep Culture and the implication of Chesterten's.remark that "a culture
'"bnust never be judged by.its cultured people,™ but as Genelle Morain has' pointed dut,
» "In reality, both«traditional and anthropological- aspects of culture are so inter- "

e & woven that a valid: separation in the language class becomes impossible.'

The purpose of this presemtation is to delineaté for ‘language teachersisome .
-practical examples of Just how_ inextricable the two elements are; how “big.C"
- {1luminate "little c" to enlarge students' understanding of the target culture..
Participants are shown, for.example, ‘how "Spanish architects' l1ike'José dé .
. » Churriguera produced a Baroque style that is distingtly- Spanish; how artists like El
Greco and Veldzquez produced- masterpieces that reflect important-aspects. of the
Spanish character; hoG\cugposers like Manuel de Falla. deliberately wrote music

expressive*of the Hispanie tradition. -5 .
‘With examples such asthese, French and qpanish ~teachers are offered explicit
suggestions on “the fine arts of teaching cultare.” -

--Robert Henkels, Dept. “of Foreign Lahguages, Auburn Uhiv., Auburn, AL .,
36830; Robert J. CGriffin, Deptynof Modern and Classical Languages,

) Western Michigan Univ., Kalamazoo 49008 ) (R? §
) .
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- s ANGELS™IN OUR CLOSETS o . -
, . (DISCOVERING "FQREIGN" HERIT g) . :
:7 - .

Chaiéperson: Clemens JHallman, Univ. of Florida .- :
Speaker : David W. Gurney. ) L ' .

<

”All Amer ican.” What'does ‘that nean in the context of a multicultural society?
/ Do ye appreciate the attributes of the diverse cultures represented in our country?
Or, have we forgotten some - of the- cultural "angels” In our closets? When we bring
out of storage bhose special Yecorations pas ed qun in ‘the family for Christmas,
when we prepare those “%pecial family recipee hen we renew family. ties in the
special way that certain events "are¢ remembered or celebrated dd we reflect on the
aul tufal nature of these things that we do so naturally’ In our. behavior, 1 believe

. . . . . /
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_that we retain many of the attributes brought by our ancestors from all aread of the
1d. .

. ow we react, daily to personal and social situations may depenqupon a cultural
influence which came from a.long-forgotten person ' in our family. For.a country
representing such a diversity of cultural attributes and heritage,,it behooves us to
reflect on the cultural elements that are & fundamental part.of our nature, even
though we may not always recognize fhe soutce. If we Americans could identifx and,
by recognizing them, revalidate the contributions of other cultures that are fun—
damental to our daily lives we would kindle a humanistic glow in the gloBal com:-
munity of whith.we are-a. part. -"We are part of you," we would be telling the rest
of the world from which so many of our ancestors' came. “We accept‘ourselves-as new,
original jhuman beings and accept" thﬁt you helped make us by the pioneering splrit
that brought youtr sons and daughters to thése shores.”

Can we in education fingiaways to derive the cultural baekgrounds of our students

. as well as focus attention the many cultural differences that-flavor our society?

Whither E Pluribus‘Unum? . school, as a social institution, should build on’the
cultural strengths that thé®child brings' to the classroom. Foreign language

' teadhers and students have a unique opportunity,té discower our "foreign” heritage

and develop considerable awareness about the cultural diversity represented in the
students and the community. Perhaps gaining a realization of the actual cultural
‘habits that students share with “foreigners” will help them develop a sensittivity to,
the wtual interdependence that touches us all on our spaceship, Earth.
vity 1s entitled "Calling All Angels.”
In the workshop, teachers deveiop an awareness about the influeQCes of foreign
aulture exhibited by ghe participants whd, ideally,rhave no appar
tion. Based.on their responses to itcms on a _questionnaire desjigned to establish
connections with ancestral attribute teachers demongtrate instruction can be”
adapted to’include cultural heritag factors in the content~and activities of their ,
;lasses. ‘Partigipants complete- the questionnaire. j};?}/‘in ‘groups of'eight to .ten, -

they, share the cultural perspectives discovered from analysis of their‘answers to
the itéms on the questionnaire. Each group has gne Or two transparencies on which
‘to describe suggested instructional adaptatlons/based on the cultural factors
discerned in the group activity. °

A final word, and a warning! Ea: ! ter, ’described the ipfluences that “foreign”
ancestors, as "angels in our c¢losets, may still exert on our daily behavior. Don't
be surprised if, whem looking back intoy§our family or com nity history, you should
“turn up a few skeletons in some of tfe closets yol peek i

. C ~=David W. Gurney, College of Euaucation, Univ. of Central Florida, P.0O.
- Box 25000, Orlando 32816 _ : ) »
’ ] . ” )\.'
. ARBITRARY- DELETIGNS A HODIFICATION OF THE CLOZE PROCEDURE -
. AS A TECHNIQUE FUR ACHIEVING READING PROFICIENCY‘
. . ‘ ' . “‘
Chairperson Sflvia Ruf fo~-Fiore, ”niv. of South Florida
Speaker Joseph A~ Wipf ‘ : , - !
. - a [

There is growing concern Ln the United States about students' inability to read
fluently and with a reasonable level of comprehensiori--even ig their native :
languages This,ahxiety is dqcumented at least in part by the fact that the average -
'Score on the verbal section of the” Scholastic Aptitude Tests hasg declined steadily
/“ver .the ygars. Indeed, there are those who question whether high school graduates
are even literate, with ghe result that many states are resOrting to testing
programs designéd to ensure at least-a minimal level of reading competency.

) . K) . . i .
e \ . . . .
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foreign 1anguage teaching profession, it appears that reading is
he core of many foreign 1anguage programs.«* This emphasj%-on reading
, if not overdue, since reading is the one skill students are.most
fter they have lefrt the classroom. It is also the second- -language
etained the longest (Allen and, Valette, 1977). Furthermore, all
. language skillg stand to bepefit from the systematic approach to the development of
reading (Greenewald, 1979). . - oo i
Never theless, few innovative strategies for tﬁe teaching and testing of reading
_comprehension have been develgped. Perhaps this is because reading ‘by its very
nature is solitdry and may, therefore, be the 1east teachablé of the four skills "
(Chastain, 1976). Among . techniques receiving increased atténtion from foreign
1anguage educators is the- Cloze procedure, in which students -are to provide words
' deleted from a running narrative (asuallyéevery fifth, sixth, or sevénth word). In
its open-ended fgrmat this procedure has been used extensiver for testing®English °

Withi- th

resurgtﬁg as

is(; stifiable

as a second langyage. Various ﬁbdiﬁications have been used successfully in recent .°°

years, (Jonz, 1976) .
_ A Further varjation. is one déveloped by the speaker .through repeated classroom
use and is propos here. under the label prbitrary deletions.” Two featureés
distinguish it fY'am its conventiomal counterpart. (1) rather than consistently
deleting every- fiflth, sixth, or seventh word, the teacher is at liberty to remove
“other more - appropriate words from the text. at ‘reasonable intervals; and (2) all
deleted+words and number of distractors are printed in alphabetical order imme-
diately following the reading selection. The students' task remains the same——to
restore the mutilatied text to its: original state. - :
. Arbitrary deletlions have ‘proven useful and effective: for reading practice and
. also for formal eva uation purposes. They. of fer the following featurés.
> ’They are relat vely easy to prepare.
*Scoring is objective and efficienﬂ% '
*The necessity’ of using the. native language of students is dininfshed '
*. ’They are effective at various .reading levels -~ '
*Stuwlent motivation and interest in reading are increased.
*The learner is confronted with real language in context.-
*Teacherg can focus attention on graﬁmatical structures that- ‘d¢serve. emphasis
o in a given lessyn. ,
*The deletien of dbscure and infrequently used words that aré‘not critical for’
comprehension of a reading passage can be avoided.,, ‘ :

.ot ——Joseph A.. W{pf Dept. of Foreign Languages and Literuaures, Purdue
. o * Univ., West Lafayette, IN 47907
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A DEMONSTRATION AND DISCUSSION OF MICROCOMPUTER . -
APPLICATIONS,TQ,FOREIGN LANGUAGE LEARNING - - '~

el - - ) ’ . ‘ ' .
. - . ) °

_-Chairperson Weddell H. Hall : . "
’ Speakers. Wendell Hs Hall T. Wendell Jackson, Paul Fa Luckau, R. Alan Meredith

»

Appearing first ‘as kits for amateur electronics experimenters and soon -
thereafter as factory~assembled models, the new microcomputers will soon be as- com~
.mon in U.S. homes as the television sets to which they will generally be connected.
Computer niniaturizat(on has proceeded go rapidly ‘that functions that -some years ago
requizpd a boxcar full of tomponents ase now performed by a quarter—inch chips HMany:
educators are beginning to realize .that such reductions in size, accompanied by '
 similar reductions in"cost, make feasible the replacement of expensive timesharing
'computer*assisted instructional systems by small, self-contained "personal”: com- «,' _
puters using inexpensive.cassettes or floppy disks to store instructional programs.
Progress in the cost—effectiveness of .such instruction is dramatically T
"illustrated by the fact that if transportation had improved as much as*computers .
sjnce 1945, a .trip to Tokyo would take only 2/100 of a second at a speed of 4 .
billig) miles per hour and at a fare of 7 cents--and there would be no waiting in
.alrports. Put another way, a condumer. could purchase a Rolls Royce for $2.50 and
get two million miles per. gallon.- Though such figures do not refer specifically to
microcomputer. costs, which were much. lpwer to begin with, they suggest an imminent ’
revolution in elecﬁronic instruction. With such developments as magnetic bubble
- memori¢s already.on the market——promising even more startling miniaturization and
.. price reductions——microconputers will soon' be beyond doubt a ubiquitous aid to
instruction.: :
The effectiveness of computer-assisted instruction depends on the quality of the
programs and methods deyeloped by creative ‘educators for student use, and'\therefore®,
foreign language teachers need to become increasingly active in the development of
imaginative courseware and ledrning strategies. In orfer to take full advantage of
the microocomputer’s capabilities and influence their farther development in. direc-
tions advantageous to the- profession, we qust also remain abreast of - -technological
advances in this field.
. This workshop emphasizes a praqtical approach to the application of microcom-
putér technology to foreign language learning. An introduction to-the hardware
available familiarizes paticipants with various models and their capabilities,
characteristics) .and costs (initial and maintenance). Participants are introduced

v

(Basic, Pilot Pascal) and aré shown how to create for the nicroc?mputer sample

instructional programs. ' . . s

The workshop includes demonstrations of interface capabilities with audio” and

video cassette. recorders, videodisk players, "and slide/sound projectors. Various - -

progranms dre demonstrated, showing how the microcomputer cdn.be used for development

of listening comprehension, speaking, reading and writing skills, instruction and

practice-in grammar, translation, conversation, speed readting, cultural under-— .

-stand&ng, esthetic appreciation, andwtesting. Foreign language games and- simula-

- tions mgking extensive use of computer graph}ps as well as alphanumeric text “are Y

also demonstrated. . . ~

) Ideas for possible instructional formats such as large and small groups, indivi-
duals, and pairs are pursued. Discussion also covers peripierals (cassette and disk

operating systems, printers, tape playback controllers and activators, etc.) and

housekeeping details. related to nicrocomputer learning, including student orien-

tatipn, scheduling, ¥ecord keepipg, and’maintenance. '

Hall, T. Wendell Jackson, Paul L. Luckau, and R. Alan

Dept. of Spanish and Portuguese, Brigham Young Univ., Prove,

p Meredit
_ UT 8460

\

td the’ computg languages that are most adaptable to foreign language purposes e -




S 3 T

. Suggestiops for- these’ various’ actiw}ties ‘afe provided in the Guid&book, - . el
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e . HOW TO PUBLISH A FOREIGN LANGUAGE GulBEBOOK INJYOUR STATE S {: t
<, “s. AN v
. , Q' . S . N { . N . .
,'Chairpéfson. .Simone budot S - tﬁﬁx ENrE - _ ‘l;; , T
Speaker.. Yolande Petrin, Sodth Catholic High School Hartford“'CT e - e

. The French ‘Guidebaok to Connecticut was pLdnned to chus o things French in . .,
thé state, so° that F;ench teachers .could point them out tq thedr. . udents, plan oner ey
day cultural trips, and ‘give homework assignments about "The Fren h aroumd, Us." . __f-"

Before eipldining the "how to"s"™of publishing such a guidebpok for any’ o

Jlahguage,” ‘it might, be well pt0 examine ghe ‘why's" of such an undert&kfng.. For ’ Ca

_ ‘#xample,: one should ask: . Are there any ethnic 'groups in the stata who are speakens

of the’ language? Have there-been historical events in the state that, dnvolved <t .' i,

- speakers of: that language7 “Are there geograghical names’ that cahe from the language - -

’

, answer to any of these’ questions -and. ‘many more, "yes,’

14

.

. involved?  Are there specialty stores,‘restaurants, etq., that - featura products and. - ¢

- foods typical of the country or eountries mhere the language -is spoken? Are there + ..

museums showing works of att from a country.where the ldnguage is spoken’ If the

s then one ‘night start .

*plannihg the "how to'sgp’ ’ - -

The most importdnt requisite for success in the’ development of é gyidebdok %s to
form a group of volunteees willing to work hard. If possibfe, they should be well -
spread throughout the state. Second, the qommittee Mas to decide what type- of a
information is going to be included in the guidebook - Research can then start on - °
the basis of a questionnaire listing by‘’categories ¢ e information need&d. Volun—~ v
‘teers have teo do research, in their own areas, and help can e soght from ethnic', .
groupg (Franco—Anéricanr lubs and societies, for exanmple), national organizations °
'(such as  the Alliance Frangaise), histog&cal societies, e;c. Extra infornation may

’

‘even be provided by other interehted friends.

"The process of gdthering#any neaningful amount of material is a slow one. For °
that ceason, it is wise not to“determine the date’ of publication too far in advance.
Patience and. perseverance in attempting to fecruit aéditional informants and workers

.“ill -pay in the long run.

. When the comnittee has a fair idea of how long the booklet wil]l . be, what quality <
of paper will be used, and what ‘type ‘of illustrdtions Qhaps, draw(ié), photographs ) ’
are going to be included, )it is time to get price estinates from a typesetter (the
final print results wil]l be sharper and mqgre attractiye than thagse prepared by an
ordinary typewriter) and a printer. Prices will be lower 1f the ma;erial is pre-
pared “camera-ready,"” that is, set exactly as- desired on, gach page. Varfous finan-

. éial’sources may be tapped, if the parent organization.is not .able to provide the

funds. :-For example, advertising can be’ offered’in the booklet (full-page, half-page "
and quarter page) to the industrial firms, stores, and reétaurants metitioned, as y
well as to .textbook publishers. Finally, a sale price can be set for the. booklet

.. based on the expenses involved: (including volunteers egpenses such as stamps, phone

calIS, etC.).- ‘ . ' \ i . \‘\
When the date of publication is set ?mmat Yenains to" be dbnm is to collate the

materials, edit them, and type them in the ‘desired order anﬁ éomposition. Maps and 7
illusfrations should be pasted in and the manuscript delivered to the pesetter. A !

o few weeks later, it will be sent: to the printer togeth&r with 8x10 .prints of the :
. ‘photographs. A littLe mor e patience...and the proud contributors to. the guidebook —
can admire the fruits of their efforts. .. » '
.y . =~ Simone Oudot, 208 Flak Hill Rd., NorWalk CT 06854 W
. LN . . p ) . .
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S teaching stnategies where new language content can be introduced and old content

‘:. : Simulationg usedyin my claasroom ‘seem to motivate, student use of language ‘kn real- t .
L]

. _. ) - “ \ K 3 . . ) . » . ‘ . ,
4 * v 4 ' ) ~ 4 ..5
: . M » 1
?\ S . . \- . - e .
' S e ' SIMULATIONS AH»APPRO&C& TO THEIR CREATIQN AND USE oyt ' N l,
ot . : ) “ ¢ . ’ S ) /
:)_ Chairpersdg: Burnett M. Gonza{7z, Parkway\East Junibr High ﬁéhool, <Lreve Coeur, MO
‘Speaker: alter*Ekiasonf\ 3 : ® . . Lo
: S S ¢ e T | i L
'“, * Perhaps the most challenging task faced by language teachers is to devise

“‘reviewed in such a~wuy as to inVOlve-—even stimulate-—student participatjon.’ Role
.- Playipg in structuredosituations or "simulations, &% one such .strategy.

, life decision~making events concerning persons in another culture.” Such a tech-

Fa

fjs ~target culturq and even promote persoftal ‘growth. Research on‘the use of simulations

-

‘.

¢

.1h soclal studies classrooms suggests that’ they can, restalt in attitude’ change as

well as_longer retemtion of learning. . Ces T " s
Thrgbpresentation concerns a role—playigg/sinulation'technique that 1 devised
zcalled'"The Mailofn,” "Le Facteur,” -or “El .Carteto, depdnding on the ‘language °

involbed.. Six to’ eight students, seated; in. a circle, become familiar with the roleq

that they and their neighbors are playinL.. Information concerning- the type' of per~ °

' being played as well as the kind of personality ‘that role requires, is given"to

- each student either on.cards that contain a single item or on data sheets. (1D cards)
written by each student. Sucha informat{ion jnclude$ ‘name, address, sex, date 6f

.- birth, occupation néritaL.status "schooling, etc., plug information on such per-

N sonal traits as prG?Erences for food music, vacations; hobbiles; career ‘asplrations;
&o:antic attachments; etc. Processing sucg\data pernmits the teacher or discdssion \
leader to use indirect discoirse technique Bernard, ask Marie-France where she
lives, Marie-Franceywask Alain.how old he™is; Alain, ask Bernadette where she gpes
in the” summer. Once the players ‘have learnad who they are and who theit-neig -\'
are, they are ready to/deal with simulated happenings -or problems in these perso
slives. Letters containing culturally valid items are delivered to -each playeff\h‘\\\
requiring some reaction within his or her role. Letterg.might dnclude a ‘note from

. the school principal to a parent,, from the Social Security office, from ithe school

nurge, or from a relative about to make a family visit. The envelopes might contain
a wedding invitation, a bill, to be paid, informatidn on a loan application, a pogt=-
card, a love lefter, a report card, or a job notice. There is little 1limit to the
kind of culturally relévant material that might .cohe to the players in the mail.
wmhe response of edch player to the _message he or she has recelved 15 shared- with the ”
others. ~Written responses are oftea required. The teacher serves as an information :
~.source for necessary language ftems. . . B
' The teacher‘ggo has ‘had experience in the target culture can select a setting as
‘well as persons or**she has actually met there to serve as models for the
construction of materials. Altering- the* personal characteristfcs slightly, the - ,
teacher can construct eight to ten dossiers descrjbing each person or role to be
used. Varjations of age, sex, and social class will make the collection of roles
more interesting. Magazine illustrations are essential and easy to find. Letters
to' each of the persons created cam then be writtan by the teacher. -Anything that
* adds to the reality of the roles or the letter situations should be encouraged. "Get
all those little souvenir itemgs out of ‘the closet and use them. Place stamps -on
envelopes. Use postcards, greeting cards, receilpts, bus and plane ticket stubs.

Have students sypply props for their rples. Finally, have students change roles: R
from time to time, and by all means.keep the letters coming. g ) ;
If ‘this approach works for you, your students will have leartied and reviewed
many essential. language items and gained insights into «the political social, and

_économic institutions of the targef culture.
~-Walter Eliason, Dept. of"gecondary Education, Rider College, P.0. 640Q,
Lawrenceville, NJ 08648 - , . ' (9

s, nique, which requires substantial pee'r interactibn‘may affect attitudes toward .the '
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b T I M ATTRACTIVE, Y U RE.ATTRACTiVE A MINI-WORKSHOP .o .

- ' ‘ ON_HUMANT IC TECHNIQUES - ° . :
LN e CONMNSOESNME L 2 e 0L
» WOrkshOp Leader:‘ Gertrude Moskowitz AL "' 5 s : : ) |
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A glance ‘at the daily newspapék vividly illustrates how ﬁuch we are in gggd(of
more than suhject matter in.our classroem instruction. The international, national, -~

and local headiines are filled - with the problems beingafach b pebple all over the.
e world., =~ . T '
‘ Studentp today want an educati n thathill hedp themumake/sense of their lives
"and tEe world around them. Thay want 1earning that. 1s more pensonal and human? We
- are all searching fdr our identity,lasking "Who am 17" amd "What am I 1ike?"‘ nd - . N
' every one of us, ‘without exception,'needs self—aoceptance. . ' .
It has been recognized that’ mosd of us achieve only a sthall portion of our, .
potential. Some of the conditions that foster gr owth in achieving our potential are ¥
‘developing fulfilling felationships,! expressing our feelings, sharing ourselves,s-
.giving. and receiving positive feedba¢k,and support, ‘trusting | thers,; understanding
ourselves and others, becoming introspective, pnd discoverin . gur strengths. « In/ '
summary, greater self-knowlédge and greater secf fulfiilment enhance achieving more
‘of our ‘potential. . ‘
Humanistic education is an approach that. focuses’ on goals such- as these in order
. to promote the personal growth of students., Applying humanistic principles “to ‘the
FL class means using the target language to communicate about such- things as the
feelings, hopes, memories, values, and experiences-—the very lives——of*® the learners.
Be yourself accept youﬂpelf discover yourself, and care for .others-—-these are some
of the upderlying themesiof humanistic activities. The téchniqyes take personal—-
-1zing to a deeper level ghan is usual in the FL.class. ; Through thé more personal,
relevant interaction thati results, students riecognize their strengths and those of
one another. The end product: personal growth leads to growth in the target
Tanguages . . oo o
It is important t6 know that humanis¢ic techniques are not gimnicks, games, or
therapy, or a way to deceive students into learning a language. To use such tech-
niques, teachers should understand and “believe in what a humanistic approach repre=
sents. .
Two studies I conducted investigated the effects of interspersing‘humanistic Y
techniques with the ongoing curriculum of FL classes. ' The regearch indicated that ,
' students instructed yith humanistic techniques improved significantly in their atti- \{
, tudes' toward 1earni;g the target language, in their self-concept, and in their '
~acceptance of classdates. ‘The activities helped overcome the inhibitfon many felt
in speaking the foreign language. They~a1so increased the ‘enthusiasm and motivation
of the teachers and their students. '

A goal of férédign language learning is the ‘understanding and acceptance of other
cul tures. The beginnings of such acceptance may well be learning to aécept one's
self and one's own classmates. So, spreading acceptance of different cultures may
best begin right in the foreign language class by spreading aCceptance anong those Lok
who neet there daily. /& '

This abstract presents a brief rationale for the use of humanistic techniqles in.
teaching foreign languages. Me workshop itself, however, is not {in the forw of a ‘
lecture, but involves the audience throughout. Participants gain insights into some

~ of the "do's" and "don't!s" for conducting humanistic techniques. Activities are
demonstrated for different levels of language and with different humanistic goals.
» The activities appeal to all ages. Participants experience ‘the’ motivating effects
of humanistic techniques learn rore about themselves, discover how_truiy attractive
they are, and have some fun. . :
’ ——Gertrude Moskowitz, Dept. of Foreign Language Education, Temple Univ., -
) Philadelphia, PA 19122 , , .
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<L " BOMBeQ-TIPS: STRATEGIES FOR erAVING TEACHER'QQg;sTioL?s Lo |
© " T, 1IN THE FOREIGN LANGUAGE CLASSROOM - _ Ca

Cootdinators: Michael Evans; Rosemary Benya . .
. L ,

Questions are an integral part of - classroom teaching. Only recently, however,
have questions and questjoning behaviors been clésely examined. Current questioning
research indicates that many teachers do “not construct or ,use quesfkions as effec-

‘ rvtively as they.cauld. Resu}ts:of this research suggest two areas for improvement'
Coe first, teachers do not always construct questions that encourage students to express
. their knowledge of subject’matter ckeatively and complétely; second, 'the techniques
~1invagved in presenting questions do not always lead to maximal student performance.
Gaining a knowledge of the types of questions is one of the first ‘essential’
steps for helping the classrgom teacher become a better questioner. - According to
cCunningham (1971) quebtions can be divided into .two' main categories:'-nﬁrrow and

-broad. . ' ' o " ’ .

, .. Narrow questions are those that call for short factual. answers, The responses
to these questions are predictable, i.e., the teacher knpws what the answers will
be. Naxrow questions are used in "order ‘to help students collect information; verify
their ideas about what they are learning; review previously studied material; iden-

P

tify persons, places, things, or ideas; and- note relationships. . "o
Broad questions require higher levels of«thinking on the part Rf the students.
. A wider variety of responses are acceptable, and these respfonses arg not predic-
- table. Broad questions’are used in order to encourage a student tkihypothesize,

predict, make inferences, express opinions, make judgments, and deal with feelings.

The category of narrow questions can be broken down further into X-gnitive—

memory and ‘convergent questions. Cognitive-nenory questi0ns are those \that redquire

the persgn responding to reproduce ‘from memory fact€ definitiqns, or other infor-

mation.. Convergent questé::iC;;Zd for the person responding to put facts together

and construct an answer; the perkon responding may be asked ‘to state or explain rela-
o tionships, or to compare a ntrast. There 1is usually one\"best or "right”

answer to a cognitive-memory or a convergent question. ~ \

Broad questibns can’ be categorized as divergent or evaluative. They arg °

thought - provoking questions that elicit more than one acceptable response, Thase

questions allow the students to be iginal and creative in theixr answers.

Divergent questjions are used to get the students to predict, hypothesize, and ma'-

inferences. This type of question is more likety to lead to the developing of

"" insights and apprecidations of the subject matter. FEvaluative questions require the
highest level of thipking oh the part of the students; they involve the use of the
cognitive operations rom all three of the other levels. Evaluative questions’

" encourage the students to make a value judgment about a situation, to defend a posi-
. tion, or to examine their values.

Cunningham (1977) also states that' there are four questfoning techniques that
help teachers improve students' responses to any level of question asked: (1) »
Pausing after asking a question, or giving students three to five seconds before
calling on anyone to respond,;gives students “time to formulate an answer. (2) :

" Prompting, or encouraging, students to add to or expand on the answers they have,
’ given, promotes mdre complete answers. The "Irdon'trknow"” response can be countered
b‘ asking “the student questions at levels lower than that of the original question.

), Clarifying, or calling the students' attention to the correct portions of their
Jesponses and ‘théf requesting that they modify the incorrect portion, helps students
formulate gorrect, nore complete answers. (4) Redirecting, or calling on other Btu-
derfts to add to or respond differently to one question, gives the students thé -
megsage that what the avd\ to say. is important. A higher level question that has
many posgible answerd lends Ytself nicely to this strategy.
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o In the(gsurae of the/actual.presentétion, in addition to discussin the gypes of -

-questions .a
the specific context of the foreign -language class. ;

. ->=Rogemary A. Benya, Humanities Educationgsand L. Michael E
hd English, Ohio Stata Univ., Columbus 43210 J o
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. HOW TO MOTIVATE STUDENTS. T0O CORTINUE FORE/AGN LANGU&CE STUDY :
- Chairperson: Serge Ainsa, Yavapai. College C e . R,
: Speakers: Pﬁmela Je Myers; Hugh. E. McGuigaQ' \ . ';j.' N
, - ;

This presentation includes discussion of proCesses in identifying ‘teacher— and
student- perceived motivators, methods of verifying these- through student inventory
and simple data analysis, and application to curriculu development. .

» A motivation inventory was written fior ‘the Minnesota State Department of

.Education in 1973-74 to find out why students enroll in a, second-language class.
- The Foreigg_Language Enrollment Motivation 1nvent6{2 (FLEMI), an expanded version of

‘this instrument, consists of 127 items forming'15 subscales showing influences on
students' décisions to continue language study: (1) Family, (2) Father, (3) Mother,
(4) Sibling,.(5) Interest, (6) Peer, (7) Faculty, (8) Class, (9) Speaking, (10)
Reading, -(11) Music, €12) Travel, (13) Others, (14) Educational requifement, (15)
Future job. - -
Results are presented by subscale for a sampling of 400 secondary students -in
second yeéar- language study of French German, or Spanish in a Minneapolis suburb.
In addition, students grouped by age, 1anguage, and continuation are compared acrogs
subscales. Subscale scores are examined to illustrate components of motivation
influencing these students. / .
Further analysis of the data collected supports the contention that students are

s

"influenced ‘to continue second language study as much on the basis of their oWwn suc—

cessful experiences in second language study, which they reveal as the meeting of
their needs and expectations, as they are by external factors. Teachers, parents,
and especially textbook writers must begin to accept students at their level® of
language knowledge and language use. - :

A Cloze demonstration is given as an example of assessing' frustrational levels
in reading college, German. Sample 5~ﬁinute'Cloze tests are attempted by workshop
participants in ‘order to familiarize everyone with the nature of Cloze tasks. A
brief description is givern on how Clqze tests based on literary texts are
constructed and scored. .The refainder of the presentation focudes fon how Cloze -
scores tan be iInterpreted in ofder/to identify the types of literary texts that pro-
duce frustrqtion in the readey' If frustrating texts can be identified and avoided,
the chances of motivating. stnﬁents to read will be increased.

Two ways of interpreting’ Cloze scores are presented. First, the pract{¢al uge
of "rough rulers” of text difficulty, constructed from Cloze tést results, 1s

. demonstrated, that is, how Cloze scores obtained in -the classroom can be interpreted
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by. comparison with Sloze scores on tl?e rough ruler" * Second, a method i,s presented
for interprening exact word Cloze s dres in terms’ of 'frustrational ’
"instrucWional ,* and “liberated” rea Lng levels. Examples aré used .that show how

well undergraduate students of Ge 'at various levels of instructiﬁn read literaﬂ
ture of varying leveds- of difficulty."

- ‘Assessments of the reading difficulty lewels of literapy texts based on the.,"

'readers actual performances with respect- to these texts make far more sense than .

predictive readability formylas or- instructors' judgments, and minimize the chances o

.of choosing literature that would. frustrate the readers.

Inventories of student attitudes and performance such a%-these provide rational

ctiteria for dhaosing: instructional materfals in second language courses. -t
e --Panela Je Nyers and "Hugh E. HcGuigan, Callege of Education, 130 Peik
. Hall :Univ. of. Minnesﬁta Minneapol 8 55455 I .
Q .
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USING GAMES OBJECTIVELY FOR DEVELOPMENT OF COMPETENCE :
b g . IN A SECOND LANGUAGE ) . )

" L .

{

£
- .

" This session presents some -of the materials available for ganes andssimulation
activities in the foreign language .classroom an organizes thefd fn terms of ‘their *

usefulness for reaching specific instructional %objectitves. Language games have long
been considered by many\educators as peripheral to-the "real” curriculym, used occa-

" sionally to supplenent the serious instruction that takes place in the classroom,'

This presentation showg how games, if used purposefully and intelligently, can pr o-

“vide.not only a pleasalit and engaging alternative. to drillwork but .alsd a meaning-

ful cdontext in which ‘real communication and authentia conversational exchanges can

. be encouraged. - -

Each game, drawn from a compiiation of about 200 activities, has’ been analyzed
to determine its particular objective and contribution in language skills develop- .
ment and has been integrated into a simplified taxonomic structure, of language-.

‘learning tasks. The tasks progress from ‘simple to .complex: the {irst half of the

compilation includes games that are designed to strengthen students command of
discrete linguittic features of the second language, the second half includes games
that require mote complex comnumtCative qperations.

The faxonomy of objectives fon.the development of language %kills is presented
as a means of focusing upon the types of competenci!s that can be developed through
the ugse of a particular game or. set of games. The schema consists of two major
parts: "Knowledge of Specifics _and 'Developmnent of Communication Skills." The
first classification conprises knowledge,of specific facts about a ¢ountry or its
culture and knowledge of disfrete linguistic features of ,the foreign language.- The
latter categoryuincludes gtammatical forms and - -gyntactic ‘structures. "Development
of Communication Skills"” includes conprehension shown by a physical response or by
verbal identification of a described object, and meaningful production of an’origi-
ndl communication in the foreign 1anguage. This last category is.subdivided.into’
creatfon of simple’ messages, construction;of mere » _complex messages, ard creation of
several simple or'wmore complex messages 5; students working together to solve a

problem. . . ' - .

Sample games are descr ibed within each of the leVels of the taxonony to
illustrate how such activities can be used to accomplish specific - instructional
objectives. Games descr#bed  in the first section, "Knowledge of Speeifics,” focus
primarily on mastery of language forms. Such actimities can be substituted for
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_texthook drills and eXQrcises to reinforce discrete gtammar points or to review and

increase vocabulagy. Those in the section ‘entitled “"Development of Communication.
Skills,” which focus primarily on the meaning of the dfiessagé communicated, encourage
students- to develop successful communication techniques in the foreign language.
Many of the games described have been created by classroom teachers; others have
been produced commercially or have appeared 'in commercial publications and 1anguage
textbooks. All the gamds in this presentation "have been chosen ,to illustrate how,
such,activities can be used ohjectively and successfully with 1anguage learners for
specific purposes. Through the use of these and other games, the foreign language
teacher can help students move from manipulative practice tgwards more communicative#
language use as their skills develop. 1 .
All the ganes descriibed in the presentation, as well as a discusSion of the
taxonomy and an annotated Iist.of additional resources, are available inja
publication that can be obtainqd from the 'ERIC Clearinghouse-qp Languages and
\Li?guistics, and through the ERIC system [see #13 in Language in-Educatioh list]. '°
-~Aljce C. Omaggio, Dept., of Modern and Classical Languages, Univ. of New
Mclkico, ALbuquerque 87131 . . '
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MOTIVATING WITH MEDIA: THE USE OF VIDEO ‘AT THE ELEMENTARY
' AND INTERMEDIATE LEVELS IN HIGH SCHOOL AND_COLLEGE

h . * t

Chairpersomr: Guessler Normand » _ ;
Speakers: Guessler Nornand Krueger Normand, ‘Germantown High School, Philadelphia
.. .o : |
* Among the numgrous probléms teachers of foreign 1anguage face, student motiva%
tion .seems to be one of the most serious. ‘How to get studeJ@s interested in’
learning, and sustain that interest, is a major pedagogical task and onp that is & !
dominant ;;eme at professional ? etings and in ‘professional journals. In an effort

2 to deal with that, problem, foreign ladguage teacherd. are turning increasingly to the

\

use of some form of media. Of these, .the.videotape recorder (VIR) amd TV moni tor
seem to offer the greatest potential given the aQund and-image orientation of
today's student. 1Indeed, more than any other foxf1r of media, the VTR has the poten-
tial for incorporating the factors that stinulate, enhance, and improve student .
motivation. Among those factors are (1) a strong appeal to the student‘s visual and
auditg¢ry orientation, (2) a strong emotional impact on the participants, (3) the
copportunity for instant self—analysis, and (4) neaningful realism through simulated
situations. 4

¥his discussion focuses on techniques and strategies used at the high school and
college lévels to motivate student interest and .participation, and includes a
description of the organization and implementation of classroom activities involving
tHe use of video at the elementary and intermediate levels in French and Spanish.”
Participants view video segnents and have an opportunity for discussion. There are
also handouts. X Tk -

’ -—Guessler Normand, Dept. of boreign Languapes, Thé Univ. of Toledo,
Toledo, OH 43606 '

n..i:'» . ' Al Ll .
% LA TRADUCTION: INSTRUMENT D'ENSEIGNEMENT DU FRANLAIS |
o : AUX NIVEAUX AVANCES e » .

i

Chairpersdn Fred M. Jenkins .
Speakers: André Boudreau, Université Laval; Danielle Chavy Cooper, Monterey Inst.
of Inte;national Studies; Fred tlnjenkins' David G. Reed, HcGill Univ.
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While»disagreement will undOubtedly continue for a long time over what consti-
. tutes the "best™ ‘teaching method at elementary and intermediate levels of instruc-
tion, -teachers seem to pay little attention to methods of language instrucfion (as "
opposed "to instruction in litefatute and culture) at the more advanced levels, P - FIN
‘fourth year high school, third and fourth year college/university. Lacking speci-
fic guidance, or perhaps simply reflecting the way they themselves learned the .
language, many teachers have for yéars resorted to‘straight translation.(French to-
'English, English to French) and have been pleasantly s#rprised by. how challenging
.- and rewar}ing an exercise this can be for themselves and for their students. - :

The purpose of this AATF session is to bring together .a small group of experts:
closely involved with this method of teaching French~-*partdicularly from Fyench- |,
speaking Canadd, where the realities of the bilingual situation make the solution of-
methodological problems an everyday imperative. Our primary aim is to avoid
possible errors on the part of teachers new to this kind of" instruction o& on the’ :

.+ part of those who wish to experiment with translation as a. 1anguage*learning tech-

nique. ’

.Some of ‘the questiOns traditionally raised ‘are the following: (1) What kinds of
materials should be selected—--should they be general, par cular, ‘and/or technical'-
in nature? Can dne syccessfully mix types, even though.this may medn rapid changes
in level of difficulty? If technical in nature, how wide-ranging in subject matter
may they be without risking a loss of interest pn the part of the average advanced

. level student? Is it possible to attempt successfully the translation of literature
at this level, given the highly complex issue of stylistics? (2) What are the best
teaching: aid$ available at present.for this type of activity (grammars and dic-
tionaries, in particular)? - Is it worthwhile to have ‘students fead fairly technical
explanations . of translation theory (e.g., Vinay and Darbelnet's Stylistique comEaree
du francais et de 1 angIais) before, after, or during their practical work? Is it
realistic for the teacher to discuss samples of. translation with no regard 'to
theory7 Is there-any value in presenting students with ready—nade professional
translations (e.g., the biTingual editions of short stories in.the Pocket Book .
series), 'so .that they may-generalize from a series of specific, authentic examples?
(3) What are some of the most common areas of interference encountered by students
at this level (assuming, daturally, a rather firm grasp of French to begin-with)?:

Does interference stem primarily from (a) lack bf adequate vocabulary in French?
(b) insufficient control of French synta?7 ‘(¢) misunderstanding of cultural facts,’

. on either the French or Anglo side? (4) What is a good mix between Fremch' to

+  English and English to French translation’

We hope to make .advanced level teachers aware that translation is a respectable
and necessary tool for insuring that students make. significant progres$ in written.
French. Audiolingual communicative competence, although a lauQablé aim in itself,
is not neCessarily the most permanent benefit of language study..

--Fred M. Jenkins, Dept. of French, Univ. of Illinhis Urbana 61301
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THE DIALOGUE CLAS$fCS\§ YRE ALL N IT TOSETHER .

Chairperson Hirian S. Balmuth, gﬂufts

Speakers: Z. Philip Ambrose; Hi iam S. Balmuth; ﬁoabee H. Rhillips; Maﬁie Cleary,
Gilbert Lawall +Marie Michael \ . TN

. “

« ‘ ! ! ' .' ' . N t ’
CLASSICS, PROGRAMS {N ELEMENTARY SCHQOLS. . T

During the past two decades, a trdnd to}Srd,introductng‘classics at the elemen- .

tary school level has been gaining moment um ih the U.S. A-brief history-of dlemen-
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tary school Latin in this country is found “in John Latimer’ s The New Case for Latin

and the Classics (1973). Major programs have been put into operation in the cities

of Washington, D.C.; Philadelphiay Indianapolis; and Lo% Angeles. In thvs presen-

. = . tation the word "major” is/used to refer to a program that -begihs Within a school

system as aqatural outgrowth of work undertaken by foreign language specialifts

already employed by the system. ,This ‘type of program has, a good, chance fdr lasting '
success. - By contrast, a- progran that has been grafted by an outside agency such'as

a university, onto a school system without its own foreéijn language director--yhich

- © 1s true in'the case of the Boston schools, for example—*is no%,as likely to obtain

.fynding from the school administration. »

+ The four programs. mentioned "’ above nesemble edch other in the following addi— T

tional ways: (1). emphasis.on Latin as an aid .in acquiring basic language skills,

, (2) a-strong eva}uation'and testing component, and (3) backing by federal agencies

L as well as support from within the schogl system. The materials used in the , - -

. Indianapolis and Los Aﬁgeles prpgrams are based on those first developed in- ' .
" ‘Philadelphia. However, the Indianapolis committee adapted these according to spe*'J
cial needs of students,’ issuing’ their own set of materials ‘specifically geared to a

liberal use of the overhead projector. . The 'Los Angeles committee added Hispanie

.elements to the Philadelphia materials to accommodate the local population-.of M

Spanish-speaking pupils. ,ﬁaterials from the Washington, D.C.- program are still’ e

A available, .although the program is not in operation at present, .

There have beefl other programs less well known than those mentioned above, . _
includiag ‘the ones sponsored by the Department of. Classics at thg University , !
Massachusetts at Amherst, a yecord of which is preserved in issues of the New Eng
land Classical Newsletter, 1973-1976. AIY these efforts have elements in common:

t (1) a liveliness of approach, (2) itinerant classics specialists, (3) austerity of

format, and (4) identification with culturally and/or economically deprived pupils.

These common ‘elements are. reminiscent of qualities of the medieval mendicant orders,
another example of’innovative groups bringing a fresh impetus to a traditional orga—‘
nization. : * _

Varipus' conclusions may be drawn and. suggestions may be made at the end of -
nearly decades of ferment in the field of classics in the elementary school.

Rudolz‘;Masciantonio,in his doctoral dissertation, A Description of Latin Programs,

" Grade§ 4-6, in Selected Public Schools in Philadelphia,, Washington D.C., and Los . -
Angeles, states that one implication' of " his findings 1is that school administrators
should consider elementary school Latin as a valuable tool in the upgrading of
English language arts performance. He also urges that research in the field of ele-
mehtary Latin/clagsics continue.

* _ Judith LeBovit, in her handbook The Teaching of Latin in the Elementary School ’
[available through the ERIC system, ED 086 002], stresses flexibility in reviewing
credentials when/ hiring personnel in these programs, and getting away from hidebound
categories. Sh¢ also advises that the theatrical element be nurtured in presenting
and teaching “such programs.

- The programs I have mentioned offer cul tural background as well as aids in

" language learning, but put the prinary,stress on the acquisition of basic skills.
Phis goal of. teaching pupils basic language skills through Latin is peﬁZuasive and
may be the only one acceptable to schoqh administrations at ‘present., whén con-
sidering a new Latin-based program. However, the benefits of study of classical
heritage, which are less immediately apparedt (namely, the enrichment of students'
aesthetic and intellectual lives) might be the main goals in an effort different
from the programs just described--the creation by classicists of shont teaching '

/ ° units to be taught as part of regular curriculum, English, or social studies. "A
Look at Latin,”-an example of this approach, is described in the February 1979 issue
of the; NECN. > . i
o ——Harie Cleary, School of- qucation Univ. of Massachusetts, Amherst 01003
) . | . 16 21 r.‘"-\\ :
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Latin fdk Ehglish is the name given to a course designed for freshman and sopho~ -
more RMigh school students whdse reading competericy is below grade- level. It origi-
* " nated as a result of the difficulty encountered by such students when they attempted'
to follow first year Latin courses. When I had examined .the FLES Latin programs
from“Indianapolis and Philadelphia and had read in yarious reports ébout the signi~
ficant success of these programs, as well as of the program developed in Washington,
D.C., it seemed to me that there was material “at hand that was on the reading level
-of these students and.that might well ‘be adapted and augnented for use in the)secon-
dary school‘ 1 gathered together. units ard sufpestions' from a number of sources and -
tried to accumulate as many différent; ways as possible of presenting the material.
' , One of the ahief factors motivating the students is the move- fx.om Latin, whicb.-;
is new gnd henc interEsting to ‘them, to. anlish which they have all too_ often N
written off as a _perennial bore. Another .fmportant element 1is the reinfo@cenent of/.
learning through as many' senses as possible. Finally, variety in methodsgaf pres -
tation and drill is essential. | : N ,
Subject matter for units qenters ar und a number. of topics dealing wiqb Roman
life and cult're. In each upit a few Latin words:are introduced “and learned in
their simplest foxms. From &ach Latin word, -English deriv ves are drawn. Their
definitions are looked up, their. spelling is mastered, and domprehension of their
use is demonstrated in origin . sentences .g%4 stories. Filmstrips, tapes, and - -
-transparensies ‘aid ‘in presentation of mythology and Roman life, while group-
discussions provide for sharing of ideas. A feasible anount of outside reading is
suggested. Students in this class share with oth Latin students such 'enrichment
activities as the Latin Council arnd the Roman banquet.
"~ Benefits to the students are evidenced in their new-found c6nfidence Lhat they
are capable of learning, in the gradual increase of their Engli;E)vocabulary, in
+ thelir attention to English usage, in the improvenent of their spe)ling and
pronunciation, and in their satisfaction when they succeed in fréquent quizzes and
tests. It is hoped that post—tests in reading conprehension and language skills
will reveal increased competency in these areas.
uch a .course affirms ¢hat Latin has semething’ forAevery student, from the_aca-
demically gifted to the indpt and/or reluctant learner. .
--Sister Marie Michael, South Catholic High School, Hartford, CT 06114

!
COOPERATION BETWEEN THE HIGH SCHOOLS AND COLLEGES

_ /o
"~ The unity of spirit within the Classical Association of New England is a model
for cooperation between the high schools and colleges. . Modest cooperation of this
kind already exists between Vermont's 55 t0060 secondary school and approximately 15

college teachers of classics. The Vermont Classical Language As®ociation (VCLA), a

sister of the Vermont Foreign Language‘ﬁséociation (VFLA), represents ‘the efforts of
this group. ] accomplishnents include . . -

N

*An annual meeting - N

* .
) ‘ LN ' . /

'Telephone‘trouble—shooting

.

“'Enaétment by the State Board of Education of guidelines for the certification
of teachers of ancient languages
. ¥ ’ .
*Traveling kits of materials (maps, books,,h artifacts, museum reproductions,
. filmstrips, etc.) of Greek and Roman ‘culture (mythology, army life, Caesar,
. . .
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’ Ciykro Vnrgil Etruscans inter_gl ). These kits, paid for by the State-’
Depar tment of Education and on. deposit at the UVM Department of Classics, may be
borrowed ‘fot two weeks by any 'school ih the state.

*Purchase of 4he film Atlantis-for rent to the_schools

' . . . . ¢ { )
. Summer institutes for the réaccreditation of Latin teachers.,  «. N
‘ . . : : - =
- : ; . . . s . ) Lo / ’ [} .
*An annual-VermOnt Latin Day at UVH.""_f : A . . ' ey
’ - - » ’ ) '
. ’ - S
.- *A modest,increase in the number of secondary school Latih students. (Latin has . (
) been added to at least. three schools, and deletion of Latin was preVented at one
s, influent{al school.). - \\\;\' -
- =—=Z. Phillip Ambrose, Deﬁt»\pf Classics The Univ. of Véxmont, Burlington
RS 05405 _ L . - .
. - . . ’ ’. - N N \‘ . . . | ’ )
S . : '—CLASSICS AND THE»UNDERGRAD&ATE SCIENCE . MAJOR

By -the end. of the 19th century, the *comprehensive dobmadn of literature was well -
on the way to being truncated, as various sciences and technical disciplines became
generally incomprehensible to the literate and educated lgyman.. The resulting
dichotomy in our culture today, which opposes science to the humanities and the
arts, was inevitable. Its pervasive impact is nairifested by a large segment of our
present undergraduate population-—the science majors. The rigorous, specialized,
competitive program of sajence courses, thich the science majors undertake with the
emphasis on high scholas%%d achievement, militates against the use of any.idiom.

. other than that ‘which incorporates the scientific out ok. The humanities courses,
( ) whether required or 'electéd, are the sdlvation bdf these St§ dents--indeed, oftgn '
.tfé1r~sole opportunity to cross bthe cultural gap befqﬁe <4heir commitment to strictly.
. sciedce-orieﬁted progmams of gra§35§e study or medical training.” Of the humanities,
C classics has and contAnues th satisfy the interests of a diversified undergraduate
population. However’, my experience in-teachin%,class&Cs courses predominantly com— _
posed. of science majors has coavinced me not’only of th i/portance of this par- et
ticular group for the future strength of classi programs; but also of the need to
orient our objectives to insure he encouragendfit of these students.
Science majors essentially 1ear the, ctossing of the cultural. gap. The, intelk@g*
¢ tual dimension, which they fear, both attracts by .its emotiomal and imaginative
~ appeal and repels by its non—technical unfamiliarity. Thi&*fear is easily atte-r "
nuated in classics, but often ignored because ‘wa, as teachers of classts, are pro*.f
ducts of specialized 'tr ining 1im an area of tie humanities® that doeg not condition .
us to antipipate/sc nce jors as our prospective students. Our insensitivity to
their particular concerns is,to be “expected. .
_ The science major needs to realize that, as in é¢ience, the study of ¢lassics in
general requires systematic investigation.- and disciplined thinking; thqp classics *
courses alsp "nake use of evidence and seek to understand its nature and - e . ’
1{fiitatians; to assess, Iinterpret, relate and use it both to form and to test
hypoth!eses.'1 What is required of us is not a burdensome task--merely more emphas
sis on these shared faceds of methodology. Sciehce najors easily and readily relate
to this perspective, which provides them with a continuing motivation to apply them= )
selves. ‘The resulting impact of their contribution to the classics course is gra—/
tifying. With a greater sense of competence acroess the cultural gap, they not omly
stinulate the exchange of ideas and thoughts but also interpret the topics involved
with a clarity that bften escapes the non-science student. We must remember that
effective intellectual gnowtﬁ 1s achieved when the class-as a whole can freely
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4e)gchange thoughts and ideas, interpreting’ and modifwing them in the pr‘ocess, the
science majors are, important -catalysts in effecting this growth. -Indeéd, we cannot
¢ ignore the fact that today it is, frequently the science major who writeés the best ¥
eXan upon completi n of a classics coutse. We cannot ignore the fact that the '
double major in sctence and, dlassi\ﬁ 1s fast becoming a codhon phenomenon. :
5 The objectives of the classics teacher have recently been welk articulated as
follows > . . o ; - e :
. oL : . s
‘- - The teacher " of classi s wants hisypupils to come into contact with Tl e
. '”achievements of great human significance, like the poems of Homer, the
o . concept ?f demoeracy in Athens, or the architecture of %%me because Of,/7
. the enrichment that they ean bring to their experience; ¢ wants them to
' grapple with the problems of ;ggerstanding ‘a culture véry different fx om
their own both in its expresged¥views and attitudes and also in its
underlying assumptions and. beliefs;-he wants them to recogniss:;ﬁf::fiiig .
ficance of the cultures of Greece and Rome for their "own Euro -
Ve irheritance; he wants them if possible to gain mastery in one or beth o
the classical languages as a means of achieving all’the foregoing 4t a
deeper level than can be achieved through the use of translations.2 -
/

The realization of these objectives, - however, depends on the continued influx
into the classicg of students who can respond .and contribute to the growth of our
undergraduate programs. Accordingly, we .must, not overlook the particular qualifica—
tions and presence of undergrad&ate ‘science 'majors. 7

‘ —-Joanne R. Phillipé Dept. of Classics, Tufts. Univ., Medford MA 02155

»
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Icited in naterial reprinted from Curriculum 11-16; WOrking Papers _y_HM

Inspécforate A Contributiongto Cutrent: Debate (1977) in the New .England Classical ,
Newslatter 6 (1979) 17. _ S . ‘

2c1assics in ComErehensive Schools: A Discusgion Paper‘;y Some MembBers of Her -
Ma jesty's Inspectorate of Schools (1977), .3. . : '
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FACILITATING THE DIALOGUE THROUGH THE
. AMERICAN CLASSICAL LEAGUE,
. The American Classical League helps facilitaté*the "Dialogue jn Classics™ by its
" very nature as a "league” with members from both the ‘'schools and the calleges. The
AGL Council brings together representatiyes of nationar, regional, state,- and local
.clagsical associations. The'ACL Directory of ClaSsical,Organizations keeps us
informed of who we are and what we are doing as.a profession, and the ACL Report
keeps .other. organizations informed of what the ACL 'is doing.” Numerous . ACL conmit-
tees bring .together members- at all levels of our profession, from college- professors
to high school students, in various activities and projects., . :
The Cldssical Outlook and the new fherican Classical League Newsletter provide c
channels of communication to keep members of, our profession up ‘to date on new ideas
and developnents, to let school teachers know what is happening.in the colleges and
universities, ‘and to keep college and university professors informed of. what is hap-
pening in the schools.
The League has organized neetings of officers of.classical associations in con- S
- junction with the annual neeting of the American Philological Association, and it
has established a National Coordimafing Office for the Promotior of Latin in the
Schools and a Natiomal Committee for this same purpose. Through our placement ser-
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vices for Latin teachera, we are beginfiing to reach into ‘the- offices'of'school dadmi~
A nistrators’throughout the country. We)aré increasingly involved in:dialogu with
: ther)publics as well, such as the various nationg;, state, and local mode tn foreign

§nguage associations and the federal government. -t
. The dialogue* both, within/our profession, and' between' owr grofe siont and other

publ¥es, is a° lively and vigorous one. that can involve all of ys at many levels and
An many ways. ' = -
. . --Gilbert Lawall Dept. of Classics Univ. of.fussachusetts, Amherst 01003 *
T o . o \ . .o R . -
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. TEACHER COMPETENCIES ﬂNi % RTIFICATION IN, FLORIDA e - " e

Chairpersonf,fDavid W. Gurney, U . of Central Florida ' E
‘Speakers: :Ernest A.- Frechette] Arnhilda Gonzalez~-Quevedo, *Florida International N
Univ. oo : B 3

Ty

)
P

_ In»1975-76 the Florida Council on Teacher Edugation (COTE), a statutory advisory.
> body appointed by the State Board of Educators, designed and completed a study to
. +3ldentify the minimum essential teacher competencies that would form the general
basis for certification. Twenty-three.competencies were established. * The hext step
was to identify competencies unique to each subject matter grea.’
COTE established guidelines for the sake of uniformity (each'specialiZation was
to include a rationale, target group, data colIection instruments, data analysis, '
'reporting procedures, ‘and recommendations) ar mandated the makimyn jnvolvement of
teachers 'and other professional educators at all’ levels, as Well .as that of educa—
tional and professional organizations.
: The Commissioner of Education named the Florida Foreign Language Association as =~ 7
' the representative for all language groups te. work in close cooperation with the
Departnent of Education. Statewide committees studied and debated foreigh language,
.ESL, and bilingual competencies. By August 1976 the Florida,Foreign: JLanguage -
Association Newsletter publi&hed a preliminary set of competencies, requesting com-
ments and suggestions. The competencies were then reviewed, refined, and presented
to COTE along with ohr study design. for review. Minor changes were recommended,
“mainly in the final insﬁrument to be used in the collection of data. Revisions were
nmade and approved. The instrument was important since it was to be the tool used to
determgge the degree of acceptance of any one competency by the profession. .
Therefoke, careful wording and acceptable techniques were nécessary. t
To further strengthen our instrument and to determine the potential acceptance
~of the competencies, we pilot- tested them in three Florida counties. The results
were favorable enough for us to administer a statewide sampling. The results of the Coe
sampling indicated that the eriterion for the acceptance of 4 competeney, as set by
COTE, could nqt be achieved in a large number of cases; this‘was also found to apply
to other subject matter afeas. - An FFLA comnittee studied the mat{ter dnd, recommended -
a lowering of the criterion for acceptahce, and COTE agreed. Final recommendations '
4 weré made to COTE. 1f accepted and approved, the competencies will then become )
' part.of state policy for certification.. ,
A select committee studied the matter of competency evaluation. The consensus
*was ‘thatseach applicant for certification would have to take a three-part examina-
tion: participation in an ESI-type interview, presentation of a teaching lesson, e
and answering essay and myltiple-choice questions.
__Another committee analyzed ‘each competehcy to- determine which college/university
ckgrse of ferings might help students acquire the competencies necessary for certifi-
cation., A :
Meanwh{le, COTE came up with 127 subskille for the generic competencies, which s,
' created 3 substantial degree of duplication and overlap between studies. Several
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meetings were held, but in April 1979, COTE considered the problens'and\issues'
affecting the specialization studies and deliberated on whether  the: .competencies

' should be incorporated into state bbard rules or simply be distributed -on an infor-

-

mational basis to teacher training instdtutions. At this wrtting all .work on the’

subject matter teacher competency. studies is at a halt until fur ther direction is

given by COTE.

niv., Tallahassee 32306 " . N Lt ;.' R -
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- jisyhest.A. Frechette,.DéptL\gf‘Foreign Language Educatidn{ Florida State“
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. ' U.S. MULTI-ETHNIC'LITERATURE AND THE LANGUAGE TEACHER . = ° ' \\
T E ‘ . N
Chairperson: Joha C. Miller " o at J
Speakers: Eniko Molnar Basa, - Library of Congressy Robert DiPiebrp, Univetaf |+
Delaware, Walter Lichtenstein, Unigghof Maine; ,John C. Miller oo .

Recent analysis of American culture has rejected’ the generalized amalgamation-'
theory of the diverse groups that form the nation. Cultural plurality .and diversity
have replaced the world of the "melting pot"; sociolo s now consider our'national
identity as more of a stew in which -the individual ing ients maintain their”’
distinctive flavors. Fer more than 400 years .there has been a steady .flow oﬁ ;

cultures into the United States; some have been absorbed; some have remained .
separate; most have changed in some way. American ethnic language and literature -
arg. interactional at home and international in their ties with the original
homelands. . 3K .o

+ Traditionally, foreign language teachers have focused on Europe, although in
more recent y®rs, Eastern European, Asian, Latin American, and African writings are
the sources of classroom teaching materials. The presentations that the panelists
will deliver focus on writings and language relating to the ethnic experience in the -
United States.’

Eniko Molnar Basa, a comparative literature specialist and lecturer at Hood
College, presents multicultural resources for both téachers and librarians"\ Her
experience as a librarian, English professor, and Européan scholar permit a thorough
exposition of materials appropriate for the of ten neglected student of Eastern
European origins. . o

Italo—-American culture.has maintained a‘'strong connection with the Continent
through the Church, civic organizations, and the extended family. Popular éulture—-—
particularly the movies--has distorted the values of a ’closely knit:ethnic.setting.
Robert DiPietro, whoge professional orientatiok focuses on international programs- of -,

. cross—cultural and interlanguage analyses as well as bilingualisn and ethnic group -

analysis, will discuss the manner in which larguage teachers can best- approach eth—
nic cuyltures of the U.S., particularly the Italo-Amewican phenomenon.

" Walter Lichtenatein is the Director of the Bilingual-Bicultural Center at the
University of Maine at: Fort Kent, where the majority of his students are .
Franco-Americans. His interests in Francophone Anerican literature, culture, and : o
language in New England and Louisiana offer ready Baterials for classroon ’
adaptation. = . .

Hispanic culture and ethnic literatyre have many nanifestation in the United
States, the principal groups, being Chicano, Cuban, and Puértao Rican. Literature is
written in the Eastern urban setting, the Miami area, and particularly thr oughout -
the Midwest and Southwest, the spiritual nation of Aztlan. Classroom materials are -
available in . language, literatufe, civilization, and the.arts; John C. Miller I O
teaches Hispanic literature of the U.S. to intermediate and -advanced language
students. . Hé also works with bilingual-bicultural migrant elementary students.*

’ . . "‘
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The fouf’panelista have as thd&r objective a,presentation to classroom teachers
of the philosophy, ‘as well as the materials, needed to 1ncorporate the multi-ethnic
ension-of the~languages ‘and literatures, of the U. S into the classroom. ~ In addi-
t¥on to the-four language - groups mentioned syliabi and other materials feor numer ous
ather etfinie #oups are made ‘available in this session sponsored by MELUS
(Multi- thnic Literatu:es in the. U.S.). Unity in diversity is the American ethnic d
expenience. Language teachers vho attend this ‘session will be able to focus more -
Tfully on the-cultural 1nf1uencee of Eheir students and, the nation 8 origins on the

a 'J classroom.environment. - .
: -=John ca Mil&er, Gettysbﬂrg College, Gettysburg, PA 17325 C
P ’ I : “
,‘ I » ‘ d . -
_ ! . o . . : - v
\,’——/ ' ﬂ£ N
gt . . : . .. v ) . R
. . N . . L, o
& . N _‘I‘/ . ] H . “{.3' . ";. ) o . .
\ ~g . .
’; r~ e -4 ' v - A !
» ° < L4 . ¥ @
« ’ . - . '
. -»
. . N ' .
/ . ] “ N4
. . R S
. 1 n ‘ . nJ .
1 s ', N
~ . . L ]
1 - x . ‘
7 - i . .
Y .'
[ . ¥ N @
' N ' N .. N '
€ N [ d "
n N )
. . . ‘ - . ¢
. ' . * ‘t »
. 3 -0' N 4 ¢ ' ‘
. ) M A o L]
\ . TLomeL v g * ‘
L Y * - N
g . ST ¢
» . 9 {-‘ 3 -
! x v v ! ’ { « , . ’
~-- .- : . . 5
P , . ' Yy . Y
A - ‘ i 1
- o N (l,. 4
[ : . . .
‘\_, - ° P * . ) s
-" rd * - . . . ,. N
v ‘ . ’ -~ N Y
, ) .
* i 4 N ?
L ' ' ™~
L D > - 2 .
» s .
. \ « .
’ N o ¥ ' b
J a . ° ¢ « N + 2
1 [ 4
'.‘ “< . ¢
, '~ [ 4
4
» \ N
. ’ v rd Fa *

h)
X . . i
o L
‘ [} g
. \ * o ! N
L] = £y , . - A\l .
. - ' »
- » I‘ .\ ’
{ N ' \- ‘.
- - o . - 9 . g
: 2 t
. 22 : B ' .
[ 4 .
“ v
‘ ' ! |




n . . ) . ’

w0 FRIDAY AFTERYOON, NQYEMBER 23

» » \
. o _ . ) S . T
A TEACH'ING FOREIGN LANGUAGE COMPOSITION A STUDENT-GENERATED | .
, e T TEXT-EDITING APPROACH‘ ) -
Chairperson. Claire Gaudiani ' e e
Speakeré. Claire*Gaudiani Bernard Shiffman Purdue Univ. o
. h . v
QJThe following approach to teaching writfng relies on in-class editing of ‘the . *
composltiona that students produce on a weekly basis. During these gessions, the )

class corrects the grammar of the student‘compositions and practices the production
of incredsingly sophisticated and syntactically complex sentences. Students also
learn to produce well-developed paragraphs and to étructure paragraphs into ;
compqgitions. Finally, the editing process.sensitizes students to nuances in voca- ¢
- bulary choice and offers-a: basic ‘grounding in the elements of prgse style. o ‘
' The objective df the course, clearly stated to students at*the outset, is tof
help them to learn the dynanics of good writing and .to become sensitive to style.
They are to develop the ability to express their thoughts coherently, in essentially
correcgywand well- étructured prose. Grammar is studied systematically and treated
* I'ike an indispegsable tool to achieve the course gbal. This is not, however, an
:advanced’gramnar course’ under a composition title. :
Student commitment to constant writing assignments inm French forns thasiore of
’

, the approach. Studentgwtite a compositiog/each week, keep.a daily Jjourn

xewrite each effort until- they achieve 'a level they and the instruct r Jud to be

. ‘gsatisfactory.  From mid-term on, students write composition very bthér week. On e T
_ alternate weeks, they read a«short selection from a Frénch prose masterpiece.. Affer
T -studying this text, they write a -two-page prose-style anal s in Englisj, and

_ attempt to imitate ‘the author 8 prose style in\a French composition of their own
- creation. These one-=page pastiches in French, coupled with the prose-style analyses
.in English, advance students’ understanding of the dynamics of good writing. &

" The course is designed for a tHree- sessidn week. Two are used- for class editing .
of student conpositions and one for a grammar review. The process of‘directing ’
‘class editing and sentence-embedding grammar sessions fs carefully explained. (

Rather, than relying on contrived materials, this approach, centers the learning
experiénce on.the students' pergonal communication. The texts 're meaningful '
- becauge the ‘students create them, not because textbook writers clgim that they_are. .
LChomsky maintains hat “any .teaching program must be designed in/such a way as to

- glve free play to those cteative principles that humans brifig to the process of
langdage lea¥ning.” I have found that students respond positively to léarning from,
their own creative efforts. The evaluations 6f the course witness to ,this fact, as
do;'to some extent, steadily rising enrollments in French composition since this
appgoach was’ initiated.
* In the course ofythe semester, students write twelve cbmpositions and five . C
pastiches in French, and five two-page essays in English analyzing the™prose style

of masterpieces.” Mosgt students re-write each assiggment'at least‘bncé They also |
write and, where necessary, re=write abput 40 journal entries.’ They work ag'a team
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editing each other's testg manipulating syntax, reorganizing the structure,of
paragraphs, mastering grzyéar~rules,'and developing“an-awareness of style. They
work. toward Improving the’*clarity and precision of their written -work. te T
Near the- end of the course, students are asked to re-read thely first few: com—
positions and ‘to compare them with their latest works. A brief class dﬂscussion.
about ‘developing levels of competency focuses students' atfention on the tangible
results of their efforts. . Student evaluations have shown very high levels of pers
sonal satisfaction after this course. In fact, a substantial majority of students
perceive marked improvepent in their ability to write English as well.as French.
. +- Claire Gaudiani, Dept. of French, Purdue Univ., West Lafayette, IN 47907

. FOREIGN LANGUAGES 1IN CONTINUING EDUCATION
. 3 ' o o -
Chairperson. James W. Brown, Ball State Univ. . I '
Speakers: Emily Spinelli, Univ. of Michigan;’ Shirley A. Williams

.
t of the shifting‘trendsyin education during the past decade has been
the emergeéncd of the conceptoof "life-long learning,” which has given rise’to a,
,multitude of jractical "mini-courses” for ‘the adult learner. In résponse to com— _
munity needs,4khort courses in foreign languages are now, being. taught through high
schools, colleges, and local service ‘organizations., '

As foreign language professionals, we need to examine carefully the’ content and
quality of the wvarious continuing education foreign language courses we may be
called upon to teach. The community's judgment of ‘the value of language "study will
often, be directly linked to the quality of foreign language* instruction its -adultsg .~
- experience in the continuing education class.

The continuing education glass presents ynique challenges and ‘opportunities. In

Meraly,, such classes are populated .by older adults who dre paying fees to attend -a .
-cour$e that they hope will help them acquire basic language skills they expect to
use in fbreign travel. The course designed for these students must thus meet
several basic criteria: . (1) it must be taught basically through direct method with
emphasis on oral work ahd good pronunciation; (2) it nust require little:homework,
for the working adult has little time for ut-of-class preparation; (3) it nust give
students a working knowledge of basic grammatical structure so that they will be
able to use new vocabulary.or expressions they learn. during their travel; (4) it
must: -teach practical vocabulary needed By travelers. ’Emphasis should be on the
language skills needed to read signs, deal with airport and customs officials, etc.-

With careful attention tb.selection of materials, it. is possible to provide
" adult students with a surprisingly adequate command of .a foreign language within the
limited instructional time available in the "mini—-course” format. This session
focuses on materials and instructional.methods that can be.used to make the most: of
the continuing education student's foreign ‘language experience. Spanish is the
language of instructign. " ~

--Shirley A. Williams, The Ohio State Univ.-Limna, 4300 Campus Dr., Lima
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\,_ . . PURPOSEFUL LANGUAGE USE: DEVALOPING FUNCTIONAL § -
I A G : - ABILITY IN ALL FOUR SKILLS -

Chairperson: Claire'Branaicourt Saint-Leon, fTennessee Technological Univ.
Speakers: Gar&‘Guntermann;,June K. Phillips,Indiana Univ. of Pennsylvan'ia
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Functional approaches 60 course design have been gaining attention recently
throughout Europe, and this interest has extended increasingly to the United States.
If communication is the goal of language study, then learners will "need tb practice *
using their target languages to function within the cyltural setting of the area in
wwhich the language is spoken Any- communication event, however, is made up of many:
factors in addition to linguistic forms and structures——e.g., the setting; the"
roles, social levels, and- relationships of the participants, the topic or topics;
the purposes; the attitudinal tones; and the genre. 'The presenters for. this con- *
ference session define communication as primarily purposeful interaction, and
demonstrate a procedure for giving learners purposeful practice in all four skills
and at all leveld of study. :

Following a brief introduction to functional approaches in course design, we
discuss each-of the skills separately, providing a partial lnventory of purposes for -
each, and demonstrating their application to ma jor points of grammar cbmmonly taught .
in French, German, and Spanish. Since the oral skills are generally complementary
(e.g., giving and receiving information or’ instructions), their listé® of purposes
‘will overlap substantially. While the potential purposes of oral language might be
infinite in number, they are limited here to those most common” functions for which
formal and informal styles may be used; no attempt is made to include)techmical or
intimate uses. The inventories for listening and speaking will nevertheless contain
about 100 entries, from which teachers. will need to choose those that are the most
* common and essential. ‘The next step!is to analyze the purposes go as to~identify
the linguistiq_items needed to carry, them outi.. These can then be matched to the
material,being studied in class. Examples of ma jor grammar points will be -matched
with their purposes of language use, and sanple learning activities will be out- ¢
lined. . “ l

While the skills‘of reading and writing also overlap in many instan@es they are
quite different in others when one considers the purpose of the language activity.
For example, reading often involves abbreviated sentences or even single words when
the purpose is to follow directions. Many of the grammar topfcs covered in a,  course .
are never fully expoited for the reading furpose at all. As for writing, the ways
in which one, uses this skill for communicative purposes is very different from the
written exercises’ that provide most writing practice for students. It will be
informatiVe to discover how reading and writing actually serve communication. pur =
poses other than literary- ones.

Following the-presentations, participahts work in groups by major language, to

7’

“practice matching purposes with points of grammar commonly taught at varlougs levels

of French, German, and Spanish,k study. Fach small grodp works with a different level«
of study 'of its language and shares its idéas with the others by presenting them on
overhead transparencies. WOrksheets and ,guidelines are provided. Participants ‘
should leave the session with a'rgpertoire of ideas for applying purposeful language

,practice to many of the grammar points that they teach at all levels and for. all

skills. In addition; they shquld .be able to create many more activities on their
own. /. .

--Gail Guntermann, Dept. of Foreign Languages, Arizona State Univ., Tempe
85281 8

«HULTICULTURALIZING LESSON PLANS TO UNIFY THE BILINGUAL
\\\‘j, OR ETHNICALLY DIVERSIFIED CLASSRQOOM
9 S »

Chairperson: Dorotny V. Huss, Assistant Director), AC[IL
Speakers: Edna M. Sims,,Shirley M. Jackson




The ,multiculfurdlization of lesson plans”deal¥ with the premise that students
identifying with a ulture other than that of the country in which they teside can ’
obtain a.greater s?nse of self-respect and can, simultaneously, engender in their
fellow students aq appreciation of the benefits of the culturally diversified :

->

setting when t ‘eacher 18 properly sensitized to utilize the multiculturalism of
the. classroom he greatest advantage. .

Jt is the: in tructor who sets the tone and thus influences the student's accep-
tance or rejebti n of ethnic differences. *Approximately one out of every 50
- Americans is foreign born, but unless instrugtors are ethnically sensitized, they

. tend to prom te the culture of the dominant group tq the exclusion of the other
' groups repre anted in the classroom.

Virtuall% .all subject areas at all grade levels present opportunities to
underscore c fural variances that properly sensitized instructors will teach their
classes to ebrate rather than to condemn: Multicultural education, wiHich is
really the best education, promotes intercultural ,perspectives beyond the classroom
as the key to stability and peace, in this policentric world! Engendering a.feeling
of respect for fpankind's individual variations may not be enough to correct past
distortions: and. ‘stereotyped imbalafces which have too Tong caused many ethnic® o
minorities to p' celve themselves:as citizeas of a somewhat ‘hostile environment, but_
th¢ cffort mist By made. - Lo *

The resultingx\;;uaintance with and appreciation for. the cultures o;\Our own

" country will begin Wo erase, though ever so slowly, the provincial outlook or narrqw
‘view of Americans f world cultures and may bring world peace and stability. An
education that does nge prepare citizens to live in an interdependent world is an
incomplete education “;d the intercultu?al perspectives derived from the multi-

cultural .classroom willa,e twutually bene iciﬁl in accordance wfth the degree of
skill developed by the te
This workshop attemptsbto validate as many subJect areas as possible as suitable
for multiculturalization, bYt an effort is made to give greater attention to the -
. disciplines represented by thgse in attendance. In an effort to underscore the
" benefits of multiculturalizing\coursé content, the unifying factors in-eththic diver-
sity are suggested as essential;ﬁreas of commonality.
It is expected that teachers,%rainers, and supervisors will develop skilis and-
sensitivity for multiculturalizing”iesson plans for all subject areas nornally
taught in public schbols. On observing model lessons, they should develop the abi- .
lity to easily distingbdish the traditional lesson from the multiculturalized lesson
and, working closely with members groupéd according to the major teaching discipli-
nes represented, will be ingtructed in the;preparation of multicdlturalized
nodules. % : " : .
~~Edna N. Sims and Shirley M. Jackson, Univ. of the District of Columbia,
713 Thirxd St. SwW, Washington, DC 20024 \ L P
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ALTERNATIVE APPROACHE% TO THE TRAINING AND %UPFRVISION
OF GRADUATE" TEACHING ASSISTANT%

v .

Chairperson: HMaurice W. Conner, Univ. of N&®raska at Omaha
Speakers: Carol A. Herron; Constance .K. Knop
Riscussant: Patricia Boylan, Univ. of Illindis

This session presents a’ variety 9f strategies and activities for training .
teaching assistants to instruct a second language class at the college level. The
princ¢iples and techniques analyzed are currently in use at a large public institu-
tion (the University of Wisconsin-Madison) and at a small private university (Emory °
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Univeraity in Atlanta, Georgia) ~Thus, their . applicability has been extended to and
tried out in foreign 1anguage departments in which the number of T.A.'s varies from -
,_under five to over ten." Specifically, the discussion focuses on three ma jor areas.
training T.A+'s in lesson planning and self-evaluation; observing T.A.'sg and

planning. a conference with T.A.'s.

" With respect to'each of these three domains, alternative approaches are

discussed. For example, in regard, to lesson planning, the four basic phases of
oveﬂview&.prﬂme, drill, and check are clarified .as a basic instructionaﬁ sequence.
Also the two-step - progression from teaching sentences in con&rolled environments '
to teaching the "liberated" use of uttefances in conversational/exchanges are '
related to the everyday lesson planning of. the T.A. Several instruments for T.A.
-self-eévaluation-are outlined in terms of their value and limitations.

Pertaining to the second large area-—observation of the T.A.'s class by a

faculty member—-the_pfeferences of the T.A.'s as reported in a nationwide survey by -
the:presenters are summarized. - Videotaping, peer observation, and audiotapes'are '
some of the techniques rated by the T.A.'s. 1In addition, various techniques for

data, .gathering during the observation are demonstrated. .

The presenters also analyze thé faculty/T.A. conference, which usually occlirs . "

_after an ‘observation. The discussion emphasizes strategies for naking conferences _
interactive and supportivel - o

g
-=Constance ‘K. Knop, Schopl of Education, Univ. of Wisconsin, Madison

53706; Carol Herron, Dept. of Modern Languages, Emory ‘Univ., Atfﬁnta, GA
30322 _ ¢ .
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- ONE GOAL: MANY CHALLENGES

o’

Chairperson:  Kurt, L. Levy
Speakers ;- Maria Is\?el Abreu, Georgetown Univ.; Theodore‘Ralivoda, Univ. of

~ Georgid; Barbara ‘Snyder, Normandy High School Parma Heights, OH’

This se§sion addresses some basic challenges that are inherent in our craft and
seeks to identify ways and means, both innovative and time—honored, of dealing with
them in the AATSP context. Spanish and JPortuguese, two of the world's most influen= .
.tial languages, perform significant functions in modern language teaching-—-functions
of which AATSP is a major trustee. Our three position papers focus on such crucial
conmitments of ‘our discipline as an effective and imaginative teaching process
"involving culture, lanhuage and literature; as well as the place of pedagogy-—-

/potentiai/ally Qr.. JenBmy., ‘

The roles of. culture ,/language, and litetature in - language teaching are uSually
accepted, albeit with varying emphasis. Less universally recognized is the contri-
bution *of - pedagogy.. Yet 'the latter plays a decisive part in coloring- the kind of
cldsstoom experience "learner's undergo in their foreign language study, which in turn*

,shﬁpesﬂkheir agttitude- tqward the suhject matter.. Typical areas of instruction that
-dffeqts student .attitudes to a-greater or lesser degree are vocabulary, grammar, apd
ovefakl course ﬁtientation in terms of public desires. In each, humap needs coupled
Wwith. linguis‘tic -ad vances constitute prime corbiderations in creating effectif .

.'nethoéalogy. [ '
The. History of foreign language teaching tends “to overlook this dual rel

tionship.  As @.result, pedagogy is sometipes. viewed with suspicion and the poten—
“tial galue to b derived frég foreign language study suffers. If pedagogy‘is to
"henefit foreign lapguage learning, it must include a'more broadly encompassing
berspective of Jject. matter .and learner, a perSpective that ensures a high degree
of learner sgtisfaction and qlicits a healthy respect for the subject matter as a

'« solid ‘cutricular component.
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These stinulating issues, and others no - less central to the language-teaching
profession, are viewed witliin the AATSP context, as Spanish and Portuguese are .exa-
“mined as potent vehicles of culture and communication and in terms of tWeir Ampact~
in the g¢lassroom, the community, and a rapidly shrinking world.. The session, it is
hoped,; will reflect both the diversity and unity that underlie. the guiding prin-

ciples of AATSP. .
<~ ¢ ==Kurt L. Levy, Dept. of Spanish and Portuguese, Univ. of Toronto, Onnario
M5S lAl Canada , . , iy K
! . ' , . . ‘
e . INNOVATIVE APPROACHES TO FOREIGN LANGUAGE TEACHLNG

i

] . IN THE SOUTH ATLANTIC

Chairperson: ~Robert F. Bell, Univ. of Alabama q -
Speakerst Oliver Finley Graves; Otto Johnston; Gerda Jordan
. ) . '
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‘ THE‘GERMAN PROGRAI AT THE UNIVERSITT OF ALABAMA

. Recent innovations in“the German program at the University of Alabama include.
the introduction of an Zntgnsive elementary course, berman houses "for both men and
women, ‘a German drama tourse, afd the examination for ‘the Zertifikat Deutsch als ..
. Fremdsprache. “reparing students to pass the Zer'tifikat examination uz{b completion
of jone year of intgnsive German has. provided our department with a conefete goal®
toward which to direct. *our program and against which to measure departmental effec-
tiveness. We first offered the examination bn am expérimental basis in April 1978.
Of seven students participating-—~all of whom hY completed at least two years of
traditional German coursework--six received the certificate. Im August 1978, we
initiated an intensive elementary course and opened German houses on the campus.

The intensive course s a modification -of the Dartmouth approach with nine in-class
hoprs per ‘week, It covers the traditional first and second year courses in two
senestérs. The German house program affetds students the opportunity of total
immersion in the German language under the tutelage of native Germans. The German
drama course allows any student, including first year students, to enhance fluency
in the language by memorizing parts in several different German plays. 1In April
1979, 25 students sat: for ‘the Zertifikat. Many of these students had completed only
the one year' of intensive Germgn. All passed.

-~Oliver Finley Graves, Dept. of German and Russian, Univ.tﬁfgﬂabama,

University 35486 - -

. ’ L L "
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FIVE YEARS OF H,I.B.S. AT THE UNIVERSITY OF SOUTH CAROLINA

The cour se of study leading. to the Master's degree in' International Business

Studies (MIBS) at the University of South. Carolina prepares students for a career
.with firms of multinational scope by training them in functional ‘business s(;lls and
one foreign language. It is a two-year course, fdur months. of which are devoted"
entirely to language study, and’ seven months to a combination of business and
language practice. ‘ &

+« The first segment of 1anguage ingtruction begins in June with a ten—week inten—.
. sive pregram. No prerequisites are demanded; students are exposed to the rudiments
of grammar at the beginning, and at the end of the ten weeks they have a working -
: knowledge of all feour skills in the lapguage. These \language skills are expanded
during the. fall and spring semesters of ma jor COncentration in busimess studies. In
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o July of the second year, students are sent overseas (Koln for German) for another
intensive language instruction period of six weeks, which stresses business vocabu-
lary and’ practice. -Immediately thereaftef they begin their internship; that’ is,
they work for a German irm, using both business and language skills. They return
©* in March, fluent in t language, well trained in business, and minently = .
‘emplo‘hble. ~. ¢
: - . —=Gerda. Jordan, Dept. of Foreign Languages, Univ. of South Carolina,_: )
.o Columbia 29208 - : D ‘

{ l

A . T - - LN

L IMPREMENTING THE INTENSIVE LANGUAGE MODEL: AN EXPERIMENT
~ , IN GERMAN AT THE, UNIVERSITY OF FLORIDA

K Dar tmouth Professor John Rassias has received subst htial national publicity for
* his classroom presentations in advanced level seminars {in French literature. , '
¢ However, considerably less attention has been ,focused on the lower level -courses o
that Rassiasshas restructuredﬁaccording to an innovative blueprint: the intemsive -
language model. From June to August 1978, the .Department of Germanic and Slavic .
Languages’ at the University of Florida sought to implement this model in beginning
Germans - . o ! 0 P
Similar experimemts had proved successful at small liberal arts colleges’_
however, this was one of the few times ‘such an unorthodox teaching methodology was
employed in a large, established program at a state-supported institution. The
accomplishments and setbacks of the attempt may be documented in terms of prepara-

tion, initial student reaction, student input and motivation, funding, and teacher
. evaluation. ~ - ¢
Student enthusiasm, good ‘press, and a public relation;/éampaign encouraged uni-
versity administrators to fund the experiﬂﬁnt beyond ‘the itial stage. By adding
scenarios, tailored. to student interests afd needs, the Departnent hopes to maximize
flexibility in the language-learning process. ' :

., ~~0Otto W. Johnston, Dept. oN Germanic and Slavic Languages and Literature,

.
> !

-

261 ASB, Univ. of Floridag Gainesville 32611 . h
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_ THE INFLUENCE OF CULTURE ON MEMORY ¥
A} é * ’ . " H °
Chairperson: Susan Lister, West Valley College, Saratoga, QA' s (
: Speaker: Linda Schinke - . . s ' ot

. { . .
Human memory has been a topic of speculation for philosophers and 'philologists
for centuries. Only within the last century, however:, has memory become a sudb ject
¢ of objectiVe investigation by anthropologists,.linguists, “and psychologists. Even
more recently has the .coucept of the i#fluence Qf gulture on memory drawn attention
from researchers. It 1is the purpose of this paper to present an historical overview
of . the treatmgnt of this subject, to summarize pertinent contemporary research, to

analyze the complexities of inyeyyigating the topic, and to address implications for
teachers of culturally dffferent /students. - \

Evidence of man's fascination wi&h memory comes to us from antiquity; " Both *

'\ Plato and Aristotle'speculated as to the nature of memory.' Not until centuries
later did memory become a subject of. objective analysis. Ebbinghaus' studies on
vefbal learning and forgetting ih fhe nineteenth century shifted .the treatment of
memory from mere speculation to investigatign. :However, by the close of the nine-
teenth century, no literature on the influence of culture on memory had been Fy
produced. . k

s L o g " _ : . ' N
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An examination of the literature produced during the first half of the twentieth ot
‘century reveals a similar, lack ‘of pertinent data. Althotigh more' researchers con—
cerned themselves with either memory or culture, few performed studies linking the
two. N6t until the appearance of Bartlett's monograph Remembering in 1932 was the ’ .
subject directly treated. Bartlett posited the idea of schema, a culturally based ,
mental framework into which new information is fitted. The greater .the degree 'to
which the material to be remembered fits the pre—existing scheéma, the greater the
- degree of recall. *
With the inereased. experinentation on memory occurring in the last 15 or. 20
years, more work has been ‘done on: the topic of the relationship between culture and,
‘memory. Deregowski, for example, examined the effect of the cultural value of time
on recall. Meacham studied "the relaﬂionship between culture -and recall for places
and’ objects. Most significantly, Cole and his colleagues have performed a variety .
of experiments investigating the interplay of culture and merory. .
‘ Despite this recent focus, the total number of studies dealing with the issue of
culture and memory is relativelyssmall. -This relative-paucity can be linked to
numerous factors. Among them ar® the problems of the definition of culture,, as well
) as the type and stage of memory to be studied. 1In addition, a choice must be made
whether to study the conterft or process of memory. Finally, the issue of . 'the
expetimental situation.itgelf comes under scrutiny. .
As ‘a result of the reswarch available, only tentative implications can be drawn -
for teachers who work'with culturally different students. Cole's experiments: are
perhaps the most enlightening in this respect. For example, Cole found that the
method of presentation of material ‘affects the method of recall. Also, for certain.
cultural groups, memory for lGcation is better than memdgy for objects. “ 3
- After reviewing the literature and analyzing the factors that complicate the
research, one can conclude ‘that the subject of the influence of culture on mémory is
relatively uftapped experimentally. Considering the lagﬁe numbers of teachers

working with students who are culturally different fur fher research in this area is
"both desirable -and necessary. e

“-Linda Schinke, 8319 Keating, Skokie, IL 60077,

«
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CRASH COURSES FOR CAREERS: HOW DO THEY WORK?
*
Chairperson: Toby Thnarkiq, Manchester Community College,VWest Hartford, CT
" Speaker: Marion R. Webb

t

A -

Courses in careeg-related foreign language study are a relatively new curricular
option in the institutions of higher learning&that offer them. Many of these
courges require no previous knowledge of the Yanguage and enroll largely part—time
and - on—cr%&it students., Emphasizing job-related communicative®skills from the
outset, such classes are geared to the néeds of adult learners ose_interest in
language sthdy springs from their immediate need to communicate®in career slituations
with English-speaking people. This séssion focuses on the results of a study of the
foreign language content and cultural knowledge that such adult learners feel they
need at the outset, and ¢xplores some of the ways these adults feel they can learn
best in.such programs.

. Findings reported are the results of an expl&ratory investigation of beginning
career-related Spanish classes for adults. Almost 1000 students in more than 20
colleges and universities were surveyed, as well as nearly 50 instr;?tors_in as many
schools.. Finally, a few selected students and instructors were intdrviewed in per—
son. Although the study specifically probed career-related Spanish classes for . !
adults, application of the findings is suggested tq any age -grodp in any prograf .

that stresses early development of communicative skills in a practdcal setting. o4
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- functional-notional approu hs Students were asked to list and' rank the' language

needs in both Spanish language content and gultural knowledge are great
m0nalities across careers do exist. ¢

- ‘explored, as well as learning activities tgft adults felt were mest helpful in

" vidual differencesnwere great and cogld ‘be correlated with factgrs of personal data.

~'Chairperson: “Myriam Met, Cincinnati Public Schools : :

Jexperience, teachers adopt new techniques and strategies to meel the needs of stu-

_'interested in identifying the teaching behaviors that they consistently used in

. milating an inventory of teaching styles and strategies that is by*®no~ means

teachers' beliefs about language teaching, and (3) discovering the assumptions they
*make about how students learn. Teaching styles were defined as "habitual, con-

_sistent’ patterns of preferred strategies used by'teachers in promdting learning.”

. a~ I3
" f -b: 4 r"" R N

l In order ‘to determine the Spanish contgnt areas to. which adults give priority in
their careers} appropriatg curriculum design and. sequence were assessed through a

situations most important to them in-théir careers, and to check and rank language
functions used most:frequently on the' job. Priorities for knowledge of culture were
assessed through asking students to check.and rank the attitudes, values, and_ life-
styles of Spanish~speaking people most important for the Students to understand in
‘terms’ of’ their careers. While data show that among adult léarners differences and

cop~
VA

Several problems adults might encounteréin learnié%"a foreign language were

learning Spanish.o Listed as especially pr: fitable activities were, among others,
role-playing activities, simulations, question-answer sessions with students both _
asking and anpwering questions, and various types of meaningful communicative
dr{lls. . Aspects of- adult learning explored included the learner's.possible dif-
fic‘lty with tasks that we;i/seen as complicated, unusual, or fast-paced; the fre-:
queny Jdack of study timej pectations for immediate fluéncy; and the-adult set for
accufacy, which might be in conflict with the need to acquire early communicative .
skills 1n the language. While many adults experienced some of these problems, indi-

r

Because- of -the interest in integrating career education cemponents into x gular
foreign language classes, and the- increasing emphasis on ‘developing communicitive
competence, this study has igplications for ‘any foreign language program. ° -,
Participants at the session share suggestions on . the application to all foreign
language programs of the functional-notional syllabus assessment, determination of *
important cultural emphases; and various communicative learning activities.

~ --Marion R. Webb, Houston Baptist Univ., 7502 Fondren, Houston TX 77074
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TEACHING STYLES: A SELF-PROFILE.FOR SELF—ANALYSIS

Speaker: Anthony Papalia . '

_Is" it possible for teachers to order teaching styles for themgelves as easily as
hairstyles and be someone's carbon copy in the classroom? . . )

Edwin J. Swineford, in a study of "artistic teachers,” suggested that an -
individual's predominant teaching style usually has evolved by the fourth or fifth )
year of teaching. He indicated that first year teachers rely heavily upon their
student teaching experience. They seem to model their cooperative teachers and even
those teachers they had in high school and college. In the third year of field <

-

dents.. Their personalities.seem to come to life. . )

[y

" Eighteen language teachérs with more .than three years of experience were
their clasSrooms. They participated in a study attempting to find an answer to this
question: What are my preferred instructional ‘strategies that I consistently use in )
ny foreign language classes? With this objective in mind, they assisted- in for- "

exhaustive, but a beginning for (1) premoting .self-analysis, (2) identifying




. What' strategies do teachers tend to use in teachlng pronunciation, grammar , vocabu-
lary, reading, writing, culture, and Qpeaking? Participants assess the frequency of
their teaching¢behaviors and strategies by providing answers to an inventory on ° SR
,/} Ibaching styles. : .
' ——Anthony Papalia, Dept. of Instrpction, 533 Christopher Baldy Hall . SUNY
Buffalo,: Amherst NY 14260 '
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TENURE AND TEACHING LANGUAGES: UNITY IN DIVERSITY

AR

Chairperson: ,Bernice M. Nuhfer—Halten

Spedkers? 'Maureen C. Cassidy, Emilia N. Kelley, Patricia A. Stringer, Judith H.

Schomber o

Bernice M. Nuhfer-ﬂalten (Dept. of- Modern Languages and Classics, Emory"Univ.,
Atlanta 30322) discusses the responses to an informal survey conducted in fall, ¥ .
1979: ‘ ' . . N
. 1.9 Is your pre ration primarily linguistic~pedagogic or literary? or other?
2. Are your du??es primarily fﬁnguistic-pedagogic or literary?.or other?
.. 3.° How do you perceive "language specialists ‘when compared with literary
.spéclalists"?
‘ 4. How do others in your department perceive "langpage specialists"-compared
with "literary specialists™? e -
5. -Are you tenured? If not, do.you expect to be awarded tenure? Were you ever |
denied tenure? Why? . » S
6. Does the review process for tenure include ‘peer evaluation?
. 7. Have you modified .your method of instruction in order to enhance the possi~
bility of getting tenure? - -
8. Do you think thdt it is casier or more difficult for a° professor of a :
s languageé department to get tenure compared to those of other departments?

Maureen C. Cassidy's (4722 30th Ave. East), Tuscaloosa, AL 35405) presentation is in

the nature of a persomal memoir relating experiences arising from a° joint appoint- R
ment in a department .of foreign languages and a department of secondary education at :

a large university. These experiences- idclude . acceptance of the position

(conditions?d;* benefits (promised; implied, but non-delivered); duties; expectations

(from both sides); status (tenuous at best), ‘tenure «considerations (possibly illegal.
actions); harassments (personal and professional)‘ release (attempts to prevent) -

Judith Schomber (Dept. of Foxeigg Languages, Georgla Southern College, Statesboro
30458) addresses the effect of language teaching on promotion and tenure as well as .
themeffect of promotion and tenure on language teaching at smaller colleges, where
faculty members are accustomed to teach at all levels of« the curriculum.
Emilia N. Kelley (Dept. of Modern Languages and Classics, Emory Univ., Atlanta .
30322) reviews the dichotomy between' Panguage viewed as a skill per se and language ,
viewed as a skill for achleving more important goals, and "its relationship to the.
problem of tenure. .

T

!

y Patricia A. Stringer (Grad. School of Arts' and Sciences, Emory Univ., Atlanta 30322)

gives a different view of opportunities open to faculty in educattonal institutiions
"foday.. As Assoclate Dean of the Graduate.School of Arts and Sciences at Emory '
University, she 1s responsible for all student matters in the Graduate School,

{ncludinf admissions, financial wid, and records. She directs the Malter of Generaf‘

' - . 32 . )
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l studies, among other activities. She relates how'she reached this particular posi-

) ,
) " .

Studies program, writes grant proposalé and works with -the directors of graduate

tion and compares ‘her progression’ with the more traditiéonal "up from the ranks"

€

-route of" faculty member, tenured faculty nmember ,*chair, dean, and so forth.

- -~

. ’ \I
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SPEECH COMMUNICATION WORKSHOP FOR FOREIGN LANGUAGE . .~ . . = .
. ' _ - TEACHING ASSISTANTS -~ = ' : . :
' Speakersy Robert Elkins, James McCroskey, and BarrylMorganstern, West Virginia .

Univ. . ' ' T . o

The Departments of- Foreign Languages and,Speech Communication at West Virginia
University have; for the past several years, required all new graduate.teaghing
assistant$ to enroll in a week—long workshop, "Communication int the Classrooﬁ.” The .
primary purpose of the workshop is to aequaint students with strategies.and alter- -
native approaches for dealing with communitation. problems engounteted in the college

classroom. The following is a brief description of the students and of the goals
and focus of the course.

The ‘students are from the u.s. and various foreign countries. They are typi- SR
“cally new master's students; most have little or no formal teaching experience, All

- the students, tend to be concerned with a variety of potential classroom problems . .

tncluding t&acHer credibility; clasérodm activities; interpersonal relationships
with students and administrators; university policy; ‘and cultural language, and age
differences between teacher and students.’ 4 C '

While the course content covers a much greater spectrum of issues e.g., nonvers
bal comménication, cross—cultural communication, communication apprehension and '
teaching strategies——primary emphasis {is pldced upon the more “personal” probl
previously identified. -

The course 1s designed to involve the students in a variety of activities.
Daily .quizzes and a final exam ar employed to evaluate students' understanding of
basic teaching principles and tethpok content. Numerous activities and simulatiogs
that are basel on "real life" classkoom situations provide students with the oppor-
tunity to inyvelve themselves actively in the process of problem identificatibn and )
the determination ‘and application of appropriate solutions or alternatives.- =

Additionally, students benefit . frp the experience of var ious Instructional com*
munication. professors who team—teach th workshop, each’ concentrating on his or her
area of expertise. ’ / !"

The. advantages obtained from this wor hop dre numerous. Eor example:

v
*It allows all new graduate assistants im both departmenis to’ become closely
. acquainted with one another and with a varlety of faculty members before the
pressures of teaching and attending classes:gievent this type of interaction.

.These members can then serve as a comfortable source o help or information . "

, .during the school year. N,
. ~\~ . ’ ,

*It serves as-.a cross-cultural experience, with students from various

coyntries providing examples of verbal and nonverbal cultural differences

that many graduate assistants know about only from texts or clagsroon discus—

sions. - . . -

‘o X - .. . \
°It. presents an opportunity for foreign and American students to interact >
casually, yet professiqnally-—thereby establishing a type b{\camaraderie. »

4




JD ) . . . . .-
’It ‘helps to reduce many of the inhibitions and apprehensions teachers
experience ‘when entering the’ classroom for the first time.

*It provides an, extensive analysis of particiﬂ%nts actions*and helps the.-
understand the purpose and meaning of many of then. '

4

‘1t permits the teaching assistants te enter the classroom with a clearer under—

standing of student fears and inhibitions. : , . -
s (2 LT /
——Robert Elkins, Dept. of Foreign Languages West Virginia Univ., Mor g4n~*
Y ‘town 26506 e i _ .
. ;. ‘ A
FOREIGN LANGUAGES AND THE BASICS: HOW DO THEY FI’I‘? o S \ .

“Chairperson: Elvira E..Garcia, Univ. of Nebraska at Omaha

Speaker: Renate, A. Schulzi U , e

' - . . \_ - .« T g At : e

The current cry of 'back to basics! can also be heard among foreign language

educators. The presenter traces some of the causes for discontent, especially the.

lack  of common goals'ﬁn the profession, the ‘proliferation of disconnected options,

and the unrealistic expectathons our instructional materials put on the learner.

.She warns of interpreting '"the basics“ too narrowly and paintaifs that foreigr

. language study has. a unique place and function in the general curriculum. She pro-

poses reinspfatement of a gemeral language requirement - but anly after we, have re-

examined our discipline for the igherent knowledge and. skills that will contribute

' to emphasizing fundamental humaniQﬁic gaals for all learners. She: calls for the

development of an-articulated curriculum from FLES through college, differentiating

between ‘géneral requirement courses and those intended for the specialist aiming

toward mastery of the target language. ' _

) -~Renate A. Schulz, Dept.'of Foreign Languages, Univ. ‘of Arkansas,
Fayetteville 72701 . g

\

THE LANGUAGE OF PERSUASION: SELLINGJ%L EDUCATION TO THE FOLKS NEXT DOOR

Chairperson June K.- Phillips,plndiana Univ. of Pennsylvania S ' o
'Speaker . Anita- qusees . _ , ¢

Public awarenéss of the need fﬁr foreign language educatiqn nanks among the
highest priorities of the profession. This/urgency is reflected in the list of

- priorities recently compiled by, ACTFL--in’ consultatibn with other professional
organizations—-fpr presentation to the President's Commission on Foreign Language-..

and International Studies. : 4 f ot
How is such- public awareness achieved? *'Good public- -relations practice makes
clear- that it nust. be acconplished on the local community level. fSelling FL educa- ¢

tion is not a job that can be done from the top down. Rather, we nust gain support
. among_our home-town neighbors, building a.grass-— roots constituency in the Anerican
political tradition.

The Northeast Conference on the Teaching of Foreign Languages in 1978 developed
an information’ packet,dealing with the need for global education, with particular
emphasis on foreign languages and cultures. The packet's materials were designed
for the use of individuals committed’ to the need for:* widespread FL education.

K
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Tﬁe packet was- prepared specifically to solicit public response to the .
President s Commission, which was. then in session. While the Commission's “work has, .

now come to an end, the basic conpents of the’ packet are readily adaptable for hse e
sin encouraging public communication with elected representatiVes on relevant’ ’ \
issues. : . - .

. The, Northeast Conference packet sérves as a model of a community—level infor~
matiorf program. One essential element {n such a.program is a means for reaching .
, community groups: 1in this case, a filmstrip, "The-World Is Our Neighborhood, '*which "'
o can be-adapted to local needs. The filmstrip provides an entree to service clubs,

parent organizations, churches, -and jother groups including btudents and teaching\"
colleagues. S a

« A companion to the filmstrip (is a simple,_low-cost flyer which uses visuals ftom

“the Filmstrip and reInforces its message. This can be used effectively as a handout
‘,and makes a good mailing enclosure. ) e

“ 'Publicity effores’ in’local media Center largely on the* availability of the .

) filnstrip progran and Lts scheduled showings. As, support and awareness .ace, built in <
"y -the community, editorial support can be sought for FL education, S

, , The sell is a soft oney, "We ask only to be allowed to come and. tell our story.-
) ) As We do 80, ‘we come to identify the friends of foreign languages. With these. i

. rpeople as a nucleus, we~can begin the formation of an advocacy group that can speaks

e for us and. urge others to support us, lending added credibility and. strength to Qur (a
." cause. This is an integral part of the political process. .
It remains the responslbility of the profession to be informed about key isSues Coe
~and about pending legislation affecting foreign languages. We.must feed this infor- _ 2
.+ mation to ‘our growing constituency, so that our advocates can in turn make their '
"~ volices" heard and urge others to do likewise, = ’
¢ ‘The "language of: pefsuasion 1s a relatively easy ohe to learn.. Jhe teaching
. tools are at hand, It does requfre a commitment and the expenditure of some’time °
' _amd energy. Not to make such a commitment at this critical time, however, might
well be tantamount to denying ‘a better future to foreign language education--or,
indeed, any future at all.. .
SR “ --Anita Monsees, 5409 South Salina St., Syracuse, NY 13205
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RECIPES FOR WRITING IN A FOREIGN LANGUAGE

" Chairperson: Howard B. ‘Altman, Univ. of Louisville : jéﬂf e _ R
'“Speaker.' Rosalie M. Colman : ' L 8. ' )

’
.

This presentation on original composition in a foreign language demonstrates the
technique of using "recipes” or formulas to teacp writing. It deals with three
types of composition:: chesen subject, answers Rejely essay questions, and opinion L.
“stating. - flormally, even nattve ‘speakers feel 1 timidated if handed a piece of paper o
-and told. to write a composition. Though they 2 Hpow quite a bit about -the subject
assigned, they very often feel reluctant to cohmié;&hemselves to paper. That may be
' the reasoh so many people claim to hate to wrifeuletters. How nuch greater, then,
is the hesitancy of a person who has to compose SOmething in a foreign language. 1t, -
. 1s.somewhat like being asked to give a performance. Ve know we can sing, or dance to.
~, some degree, but to ‘have to do it in public meams exposing a talent of ich we mdy
not feel very certain. , AN
By offering Ssecurity to a student doing free or original.conposition, these
.recipes serve as a kind of crutch on which to lean when they must of fer some written
» «'work to be read- by others. .Much experimentation, in several tanguages_ with studehts S
. of various ages has proven. the recipe approach to be .very workable. It serves as an
. . ) - N v . 3
e : ) w35 o . '
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_rhcent!vg!’a confidence 1hﬁlaer and an organizer of thought for those who hgve a. ;'¥
lesger command of a‘langUage and ‘a conhequent hesitancy to put downcexpressions for . °,

° bthers to see ‘and griticize. Essentially, It is 1ike making a cake-~the formula 18
~ the recfpe, the student's thoughts are the ingredig¢hts, and the actygl writing 18 ) g
the baking. The end product {8 an original creatipn. .

_ .. Tht process,can be used for entouraging spedkimng as well. The blackboard or a ;
’.poster containing the formula gives the studenta'hints to help them to get ideas and
form sentences. Speaking can easily evolve into writing, since. writing ds really
speaking on papers.. . .

.'A workahle -procedure is to present the appropriate recipe and have the studgnts
do a group ¢ mpotition orally, with each student adding-a component. Next, a stu- -
- dent might be asked to pregent the same ‘composition by himself or ‘herself, following =
each element in order. Then a group composition might be wkitten on the blackboard .
on another subject, .with each cbntributor saying his or her sentence And then - c
-writing At. When it is completed, a volunteer night read the entire composition. :
.Finally, the_students choose subjects offdred from ‘a ‘prepared- kst ‘write a com¥ o
. -pdeition on their own--using the recipe forqinspiration--and then read aloud whatﬂ L.

.. tRey_have produced. . . . A . Rk
. ;' In this presentition, each.of the three recipes is explained and topics. are
. gﬁ After doing an ‘oral ‘composition with volunteers from the audience, the .~ -
tea e form groups according ‘to the language they teach. ' Each group @hooses a
‘Subject and produces a composition (minimum of eight sentences) while trying to play
“the. tole of "a first or second year student in that language. One person reads the
f fnal’ productiou.- - -

" "The. topi gested are in areas the- participants will know 1ittle about. The. R
; puLpose o{§|?1 ﬁié is to simulate the fear, lack of yo abulary, and resulting o
“greluctﬁncé tb’%rganize sentences that the student of a fqrzign language feels when -
asked Lo compo@e. It also demonstrales that we always know more than we think we-do
on_ a giver gubject, and ‘that it is basically ‘the feeling of lack of’expertise that
inhibits one from committing thoughts to paper. : .

“In the; cﬁse of the recipe for answering essay questions, the same procedure is
fpllowed with the participants pretending that they are ESL students.

‘ The .£4{nals part of the worksﬁop consists of several participants composing an
‘opinion-onsa given subjeot’ according to the third formula. ~ Actual samples of second
language compositions done udirg.this methqd are shown on the overhead projector.

Handouts containingﬁthe q.cipes and directions for teaching each type of writing are B

_available to the partigipants. C
"% --Bpsalie M. Colman, GPaduate School of uéation, Fairfield Univ., ~ e

" Fairfield, CT 06430. | . v ‘ e
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oo THE CHALLEN@‘.- OF MULTILEVEL INSTRUCTION -
[aaiel R . ' ) 1 -}. .
_ Chairphrson.' Joel C. Walz, Univ. of Georgia ' o : SRR I .
- Speakers. Janes Ko MusKelley,qMaxine,B. Pattergon , : ‘ .
v . ‘ [V

' The multilevel foreign language class pressnts many problems to the teacher charged
with teaching two or more classes in the time normally allotted to a single lgvel,
This presentation offers a variety of. teaching techniqués and student . activijﬁes o
thgt  the prBenters have found successful in multilevel settings. They are designed
to integrates muth of the content of multilevel courses and to enhance the learning = =
exper¥ence of ‘all students in ¢ombined classes. Some of the techniques ‘outlined
allow for the use of the safe materials for multilgvel groups, with.suggestions for
yvarying activities to accommodate the level of student proficiency in*the target '
language. (. N
~" While emphasis .is placed on covering the course content prescribed for each - .
lGVel, suggestions are made for designing total group activities that derive from
the "reduired” content material. Specific: suggestfons relate to the.treatment of
: literary selectipns and to the development of. convergational skills. '
B Frequent use_qigtextual references to’ cyltural dAfferenceés is encouraged as a v
. basis:for developi activit{es aimed at credting a semge of unity among multiple
' levels, ' Rele-playing “and simulation exercises related ‘to everyday, "life"
situations are suggestad as technidues for incorporating vocabuLary'usage, gpeech
practice, and cultural awareness. At the sanet time, such activities may be designed
to take/into account the varying levels of language skills {n the multilevel ~
classroom. - . -

Examination of the variety of festivals, holidays, and saints days celebrated
in the target culture yields a rich source of cultural raterial ‘that can provide "an
overlay of integrating activities involving ail levels 1in the clasirgom. Other

. culture-awarepess Activities may be based on food preferences, ganes,-and gestures
, peculiar to the target culture. The suggested aetivities are not intended to
detract from:the prescribed; course content,qrather, they are aimed at expanding and
complementing the textual material. . “
.o _The individualization of sdome materials is suggested 4s a means of allowing the
teacher greater flexibility in the management of dultiple levels. Moreove{, indivi-
.~ dualizatior is encouraged ‘as the most eftective method. of responding to the wide
b variety of student nebds, typicalso¥ the multiievel setting. &
o Ang’special interests that more advanced students may exhibit in the history,
art oor civilization of’ the, target culture. should be encoyraged for the benefit of
) all smbers of the class., With advance planning, these students may be assigned
' cl presentations that supplement basic .mgterials fdr any level. Such assignnents
. /hust. be given careful ‘teacher guidance to avoid pre'sentations of mere encyclopedic
accounts. However, joint planning by the-~ teacher and:students may produce < ‘
. 1interesting slide presentations, one-persbn art “shows,” or skits that provide, . ‘
- X linstru(.f'ion for allW‘ . < - o \‘ _ S oL ~
. ( . | . o | . ". . ’—b l . . . AR \&ﬂ
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The présent;rs provide a ldst of sources that ma§ be Welpful to teachers in
developing activities suitable to their multilevel clagsrooms. Other prirnted
materials‘include details useful for the/implementation of some of the ideas
presented.

-~James K. MusKelley, Dept. of Curriculum and Instruction, College,of
Education, Memphis State Univ., Memphis, TN 38152; Maxine B. Paf(ersom,
.Wooddale High School, Memphis, TN 38118 . "

. L
. . ' ' «

COMMUNICATION 1S THE GOAL--DIVERSITY IS THE SOLUTION .
. - 5 . - ‘\“ ) ! .‘ ~ 8 !
Chairperson: Waltes H. Bartz, Indiana Dept. of Public’ Instruction
Speaker: James M. Hendrickson :

-

Most foreign language teachers today recognize that their students are no longer
satisfied with repeating monotonous pattern drills, memorizj)ng unrealistic
dialogues, and-studying complexX grammar rules. without ever ‘being able to express
their own ideas in the foreign language. In ghort, students want to talk dbout and
.1isten to topics that matter to them. It behioves teachers, therefore, to search
.for ideas and techniques that encourage studqnts to use the target language creati- .
vely rather than to man&pdlate it unnaturally. - "Instructional, materials that elicit
the communication of "ideas rathe;\than require the excessive manipulation of gram-
.matical structures'or vacabulary itéms are becoming increasingly available ” '
.commercially. Nevertheless, the time lag between the development and the publica-
tion of high-quality communication materials has caysed some teachers to write their
own activities. Too often, however, teachers lack sufficient experience.in creating.
interesting, effective materials, or they simply do not have the time to do so:

The presenter begins this session by providing a brief rationale for using
foreign language's creatively in the classroom. He points out, for example,’that B
although memorization, pattern drilling, and’ error correction are necessary aspects
of foreign ldanjuage 1earning among adolescents .and adults, these elements pf
learning nust be “put into a realistic perspective if communicative proficiency is
the teacher's and the students primary goal. ' ‘

The major part of the presentation features the description and demonstration of
40 classroom-tested.-activities that are designed to increase students''listening
comprehension and speaking proficiency in.a foreign language. The presentér
‘developed several of the activities for .his own students; and-adapted others from a
wide variety of new language textbooks, communication manuals, and articles in pro-
fessional language journals. The activities are grouped into thr.ee sections. The
first section, "Communicating T&te-a-T&te,” includes a variety of activities for
working in pairs: Initial Encounter, Getting Better Acquainted., Knowing the Real
You, Telephone Talk, Emphasizing a Grammatical Structure, Rose Technique, Modified
Rose Technique, Ink Blots, Graphology, Palm Reading, and Directed Role Play. 'The
second section, "Communicating in Small Groups,” includes Personalized Completion,
Perception in a Box, Cinquain Poetry, Problem—Solving, Inter’iews, Skits, Picture
Game, Strip Stories, and Br oken Squares. The last sectio;? "Communicating with

,Nhoie Classes,” includes "Ruidor, Picture Matching, Map Readfng, Written Answers,

Audio-Motor Unit, Preposition Gymnastics, Drawing, Radio Yaves, Riddles, Recitation
~of Poems, News Reports Demonstrationg, Tell n' ‘Sharé, Password, Téenty Quedtions, °
‘What's My Line, Word Slips, Survey, Charades and Folksongs. Based on his '

* experience with advblescent and adult students of various foreign langugges, the

‘présenter indicates the level or levels of foreign language proficiency most _
appropriate for each activity (i.e., beginning, intermediate, and advanced profi-
ciency levels) " _ oo .
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-students. The conversational "balil game” in both French and German-.requires a cer- = |-

"mal,” “"da kann Ich nur sagen:..

. ’ .- . N !

- . \ v : . . ' !
..The participants of this sessiorf learn the purpose, descrfption, and limitations

~ of each communication'activity presented.  In order to minimize notetaking, the pre-

senter distributes an ll-page handout that describes each activity in detail and

Jlists references where teachers can find many other {deas -for facilitating listening

and speaking practice in‘their classrpoms. ¢Transparencies,: cassette tape
recordings, and verbal explanations gre used to6 convey much ‘of * the.information in

this session, although active partic pation from the audience is solicited and
encouraged .
—-=James M. Hendrickson, Co
Lansing, MI_ 48914

1

) unication Dept., Lansing Community College,

-

/
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TEACHING CONVERSAT ONAL SKILLS THE PRAGMATIC WAY
¥ o ¢

Chajrperson: Vicki Galloway, South Carolina State Dept. of Education .
Speakers: Claire J. Kramsch; Michdle Respaut, Wellesley College A ' ‘/

Recent research in second langpiage acquisition stresses the'importance of the -
social and psychological context ip which the language” is used and the behavioral
patterns that accompany the linguilstic forms. A more pragpatic approach to the ;
teaching of conversation in the fdreign language classroom at the intermediate and A
advanced levels can increase dram tically the self-confidence and ghe fluency of the

ta{n aggressivenéss that can be encouraged and developed by systehatic training in
specific verbal and nonverbal skills. : ‘ . |
~ Through the observation and tdanscription of free discussions betweew*native- P
speakers and through analysis of their verbal patterns of discourse, the rhetorical
features of the spoken language ane identified and classified according to their
functions: taking the floor, buyﬁng time with filled pauses and hedging moves,
keeping' the ball rolling by acknoyled ng listening and understanding, paraphrasing
and springboarding off the partneifs arguments,” expanding a statement, rediretting
the conversations FEach function s\serVed by ‘a series ofsstrategies that the stu-
dent 1earns to use: opening sta ements (e.g., for German, "ich finde...,” "Moment
),/hesitation fillersfé&also, tja, wie soll ich

.

sagen”), expressions of assent’ or dissent ("das finde i auch,” "da bin ich gang
anderer Meinung"), paraphrases and repetitions ( ‘dutmefnst¥?s.."” "mit anderen .
Worten"), links and responders ("und zwar...,' "in di sem Sinne...,"” "das ist es ja

rade..."”), generalizations ("im grossen und ganze“;' “an und flir sich”),i restate-
ments. First drilled separately through a series of’ games and situatiomal exercises
of increasing difficulty, these strategies enhance the imagination of the students
as well as their ability to expériment with the linguistic forms dnd to adapt ver-
bally to any new conversational context. They are then practiged systematically in
mini~debates with pairs of stbdents and used ultimately in discussions with the
whole class. . o~ R

Lonscious training in the use of gestures is another aspect of this pragmatic

approédch to conversation. The method descrIbed below,is particularly suitable for
the ‘teaching of French. The instrut¢tor presents a Series of French gestures with
explanations as to meaning, context, appropriateness—-generally an enjoyable exer—
cise For the students, who also see videotapes of wative speakers using gestures
while conJhgging. Groups of two or three students present to the class a scene that
is enacted entirely in gestures. The scene is videotaped, and a series of exerclses
is based on it:; : .

R 4

‘Other students recount, interpret or continue the scene. /_ Cot
Y. . : \
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. ) v
S ‘The original presenters .or others d scribe the’ actual physical mbvements o \‘-
i:xplved in the gestuves (the most ;fficult of the exercises)

Other students invent an appropriate dialogue for the scené. | {

- ’ X

oy

. *The original.students_refenact the. s ene, this ‘time with dialogue.. p L. BRI

e

- .An important feature of these activities is that students see afd hear themselves
using French gestures and language. Visual, physical, dramatic, narrating, and' ana-
lytic functions of communication are thus employed in a context that allows students
to physically "put themselves into” the use-of the language. '

- ——Claire J. Kramsch, Dept. of Foreign Literatures and: Linguistics,
Massachusetts Institute of Technology, Cambridge 02139

’

‘ \// ~ THE TEACHING OF FRENCH, GERMAN AND SPANISH
- ' * . AS ANCILLARY SKILLS ‘

. , ] /

Chairperson: Elliot C. ,Howe, Utah State Board of Education :
Speakers: Bonpile A. Beckett Sue,Ann'Husemaﬁ} and Carole Deering Paul, Illinois
Wesleyan Univ. B

+

In recent years the growing number -of native speakers of foreign languages
1living and working 4in the United States_ has caused our society to become .
increasingly bilingual and bicultural. " A-study of the population characteristics of
Chicago, a city of over three million, indicates that’some ninety thousand Chicago
area children speak a language other than English in their homes. Although the -

¢« United States has traditionally considered itself a "melting pot,” this theory is’
.being increasingly questioned as ethnic communities are maintaining their language
. and traditions. The Chicano movement, the growing concern over. the education rights
of non-English-speaking c¢hildren, the ever—increasing number of multinational firms
operating both in the United States and abroad—-all attest to a period of growing
soclocultural awareness in this country. There 1s thus a growing need"not'Only for
bilingual teachers but Ffor bilingually trained professionals in all public service
areas. Against this background of growing cultural pluralism, foreign 1anguage .
study patterns in the universities have shifted to meet néw demands for relevancy in
academic study. 1} '
The Foreign Language Departnent at Illinois Wesleyan University has addressed
itself to meetiyg these needs at the Intermediate level of language instruction.
.The third semester of the basic sequence of language instruction (French, German,
Spanish 201) provides job-specific language training in addition to continuing the
study .of linguistic skills and cultural awareness. Each 20l c'lass méets four days a
" week. One day is devoted to building aurdl/oral and conversational skills, two d&ys
are devoted tog grammar , drills," and exams, and the fourth day is reserved for thé™
introduction of career-oriented' vocabulary, dialogues, readings, and oth activi-
‘tips geared to the professional “interests of the gtudents. Each section df 201 is
dividqd into interest groups. Some of the sections include busineds German (French
“and Spamish), French.for the humanities, Spanish for the socidl services, Spanish
* for medical personnel (pre-med and nursing), and French for drama students..
In adddition to careerjfelated vocabulary, students receive training in cultural
. awareness. They learn t6 understand and deal with aspects of a foreign culture that-
differ from their own. The course also offers opportunities to practice language
%Jskills in the community; some of thede options include (1) volunteer work at a
iﬁ Spanish day ‘care center, (2) translation for mon-English-speaking patients at, local . _,

"g
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-hospitals, (3) inteknship experiengzs‘with business firms in Germany, and (4) pro-
"duction of a play i one of the foreign languages.

In spite of -the‘increased work involved, the attitude of the faculty and the
students has-been positive. Once the-.student.sees the application and ‘televance of,
the foreign language to®his or her caréer choice, there is an increase in achieve-

. ment, motivation, and:éffort. We have alsg experienced an increase in the’ number of
_students who 8o on to take 254, Intermediate Conversation. Although the program has
been in effect for only two years, it appears to have generated a renewal of

interest in foreign language study. : .
~-Carole Deering Paul, Dept. of Ffench Illinois Wesleyan Univ., Blooming-
ton 61701 ° _
. - . : ( . v

N

LET S Lg?N SLOVAK! UCME SA SLOVENSKY!

_ Chairperson John Ms Darcey, West Hartford (CT) Public Schools . B
Speaker: Grégor Chren , X -~
f . .

The most prominent Western linguists and philologists recognize Slovak as the
central. language of the Slavs. Mario .Pei, in The Story of Languages, describes it
as a * . . ~ ' -

-

bridge between Czech and Polish: Because of its central position among
the*Slavic tongues, Slovak has at times been advocated as a mediating -«
language, or tongue of common- intercourse among all Slavs....it is closer

to the South Slavic languages, and close enough to the East Slavic . i
tongues, particularly Ukrainian, to serve as an intermediary.

During thé session, participants learn noun declension with the auxiliary verbs "to
have" and’ “to be," and with words of most common use. By the end of the session,
‘many of those ,attending should be able to form veqy simple questions and answers and
read a simple text. . =

~-Gregor Chren, Flood Junior High School \Stratford, CT 06497

L4 \ Q 5

.




o - - .
[ . . .

e R .SA RDAY AFTERNOON, NOVEMBE_R 28 o +,

-

L ~T'\\' L Ce T T
R ' .“POP_OFF TO ANOTHER WORLD: A SIMULATFD IMMERSLON ‘o ot L
f .. BN 7 IN _FOREIGN LANGUAGE CULTURES ¢ . S '

A,
N e

N

C irperson: .Howard Hainsworth Univ. of Toronte
Speaker. Mary Lee Bowman '

Al
<

J Foreign language departments that seek an alternative for FL’promotion may wish
to organize an "in-house” international tour similar to the one developed by the _
;- fdreign language department teachers at Mooresville High School. In one hour, stu~
.d¢nts can "pop off to as many ags three worlds, if the tour is well plapned and if
FI. teachers and students have participated in planning and decision making. The
tour can be managed as a field trip ‘during - the school day, as’an eqening or Saturday
. jaunt, or both, if school .authorities approve. '
T Possibilities for foreign sites are limited only by ‘the actual geographical !
. areas in whic¢h each language is spoken. Pop Off HWorld Tours can include points as
distant Berlin, Paris, and a village in Mexico; or Munich, Annecy, and Ponce; or
N " Maiti, Barcelona, and Salzburg. No matter which choices are made by FL teachers,’
= \.the tourists should enjoy an atmosphere approximating that of the locale. Teachers
. who have not thembelves visited the places may rely ‘on natives, students, or com-
munity members for their personal accounts df the area. Each site reproduced should
‘have music, dancing, food for sale, - and local color in addition ¢o the usual
‘historical sightsebing spots.'. . .

Y

Tourists who Pop Off.to Another ‘World: ' . §

‘must have the absence excused, if during the school day. - (This will have. been”
prearranged and agreed to by administrators and department ‘chairmen.)
¥ . *must buy a passport and ticket prior td the tour, but never on the same day
“ ¥ <gre divided into groups of no.more than 20 persons

°rece1ye their passport and tickets from their tour guides
*reteive a travel brochure repeating the information given by, tour guides
*have thelr passports stamped at each border _ L‘

- _ cexchdnge all money to local currencies to buy_ food drink or 8o venirs N

'hear the\language spoken by ° nativés '

€ i

" ' Typicai ‘natives” in Another World« R T

* , *have:learned appropriate dialogues, phrases, and vocabulary for the part
*have practiced songs or danges or appropriate actions
‘shave created some part of the scenery

' have had a vote on the site and what sh0u1d be included (optional) B
v ) _*have signed, a contract for a class grade for the three weeks preparation ' ;
(optional) . ' ‘ .

*have chosen the part they play, with'teacher"s approval (optional)
. eenjoy rele playing for an audience ,




. = - 4 . ’
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'« Teaghers .or départment chairmen who wish to organize a tour may use the suggestions
and schedules from Mooresville High School as-guidelines. Slides and transparencies
are used to illustrate ‘the Handouts: Administering for Less Confusion (a Schedule

§ to follow for planningrand decision making), Mounting the Production (suggestionsg
for produeing and directing), and Plans for Involving Each FL Student (individuali- py
zation and contracts).

" To create Another World for the benefit of students and parents who may not Kave
the opportunity to take an actual world tour is not a simple task. /fhe usual
teacher-directed classroom’atmosphere is missing. But for-FL studefith, non-FL stu-
dents, and parents, much‘learning takes place. & o

-~Mary Lee Bowman, Mooresville High Sc%ool, MooresvillegulN 46{58
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A MEETING THE NEEDS OF THE GIFTED SECOND; LANGUAGE LEARNER \

S Cnairperson: Bobby LaBouv§;>Texas Education- Agency - I
- Speakers: Barbara Gonzale”, Betﬂe Klier, Crockett High School, Austin, TX \
i | .
As in manyopther subject areas, the gifted learner in second langdage cla'sses is
often not accodhodated in a manner quate to facilitate the greatest possible
learning. .But even mofe important, s learner is also 'somewhat more difficult, to
identify in the first place, because characteristics of a gifted second language
. learner are not exactly those identif in the literature on gifted learners in
: general. Special attention, is gi’en to the set of characteristics that- best iden-
’tify/a potentially ;gifted second language learner, both. as described in the litera- *
ture and through experience in a particuLar program in the Southwest. Use of these '
“ criteria to select students for #h ongoing foreign language program ad junct for
. gifted second danguage learners is described., .
. The structuring of this pyogram extension is outlined, covering the following} ' R
(1) district role, (2) administrator ‘and supervisdr role, (3) parental involvemen&
(4)#teacher role, (5) special staff and budget, (6) scheduling, (7) materials, (8)
methods, (9) evaluation, (10) resulﬁv (117 student reaction, and (12) special . .
insights and considerations. / ’

This program is entering its third year and has proved quite successful.

Student response is good, and student progrgss is greater than that for similar stu-
dents 1in.regular clgsses. The teacher w supervises this program has found nanage-
able ways to integrate this ad juntt into the—regular program,

The basic approath used is conversational, and the formjt is a pull-out program.
Students spend part of their regular French class time ‘with a native speaker who
conducts conversation sessions. This contact 1is regularly scheduled for each .
btudent, but the days differ from week to week, so that the student 1s meeting.with -

the session leader "in different small groups each time. g
_ The special considerations that emerge during the implementation phase are L
‘ discussed along with the modifications made for the second year of the program and ' t .

plans for the third year. .
—-Barbara Gonzalez, Univ. of Texas, San Antonio 78285
] ! : '

~ A DIFFERENT WAY OF USING FEATURE'FILMS TO TEACH LANGUAGE . oY

Chairperson: VDorothy diOrio, Auburn Univ. Y .
Speakers: #Pierre J. Capretz, Sylvie Mathe, Wellesley College

.
3




Films--by which we do not mean teaching films ot even documentary films, but
regular, full-length. feature films--present an exceptignally interesting charac- 1
teristic for-the language teacher: they provide a most precious commodity, authe
tic sounding language spoken in a situational cohtqgt. In that respect, films,pre
far superior to any other medium for the teaching of language. . Textbooks, for
example, do not offer spoken language. What tlanguage they present rarely "sounds"”

- very natural, and even the best-illustrated textbooks :fndlly fall short of pre-

senting language in obvious, Gonvihcing situational corftexts. As a matter of fact,

in textbooks the situation i usually given through the\text--that is to say,

through the ‘language {tsel f--while in real life, and in films, the language manates

from the situation. The situation is given first. And it is provided in a. é@d

obvious way through the visual représentation of the 8cene and- the sound efféct
Films offer one other considerable advantage. In films, language and the:

’ situational context are recorded; thus they can be manipulated to a great. extent in

order ‘to fit whatever ‘teaching strategy ‘may be considered most: appropriate.’

In an attempt to take advantage of those two remarkabie characteristics of
films, experiments with the use of film in—language teaching have been made at Yale,
mostly in French, during the past two decades. The techniques have been gradually
refine¢ from the rudimentary procedure of mere projection of the film, following (or

_preceding) a reading of the'script, to a considerably more sophisticated system that

will be very briefly outlined here.

On day one, hngilm (preferably a print without subtitles) is first projected -
in its entirety. p{ng"a subsequent period of approximately. two to three weeks,
students work on eath one of the six or seven parts into whieh the film has, been
divided. On day two, for éxample, students will start working' on part I. They will
see the first 15 or 20 minutes of .the film, while 1istening to the soundtrack

through earphones for a clearer perception. They will then hear that segment of the\

soundtrack again. This time the text will appear on a screen (left) as the
soundtrack is heard and, at the same time, scenes from the film appear on the right
screen to recall .the situational context. Whenever a comprehension difficulty 1is

_encountered, the soundtrack is interrupted and the difficult word or phrase is pre-‘

sented in a number of different situations on the right screen (with the- accom-
paniment of corresponding soundtrack, of&ourse). When a sufficient number of
examples have been presented to resolve fhe difficulty, the students are invited to
take note of the.item in question by in rting it into an appropriate context on a
specially prepared mineographed sheet t wﬁibh they will be able to refer for review

purposes.. This first phase aims at comprehension. In a second phase, selected

lexical and grammatical items encauntered in the dialogue will be studied in greater
depth with production as the objective.

After th{s multimedia presentation of each part of the film, students can work

{'rndependently in the langiage laboratory with two series of .recordings. The first

series.is anp edited soundtrack of the film accompanied with.questiqns designed to
focus pKE‘%ttention on points of special importance for a general comprehension of
the dialogue. The second series presents a. variety of 1istening comprehension, dic-
tation, vocabulary, grammatical, and oral productiop exerci;es, all based on the

Janguage and situfitions of the film. . ;

The material offered in the multimedia gresentagion and practiced with the
recordings is then exploited in class under the direction ‘of the teacher, through
controlled exercises, discussion of the plot, and role playing, with various degrees
of freedom granted to the students to make variations.

The system outlined above 1s the latest stage of a ldng evolu&ion. It has not -
yet reached perfection and 1s still: being modified, but, as it is, it 8 very suc-
cessful 1n holding the interest of the students and providing them with authentic
language models that they can imitate,. adapt, and recombine to create novel -utter-

ances of their own. L e

--Pierre J. Capretz, Yale Univ. Languagg Laboratory, 111 Gr0ve gt., New
Haven, CT, 06511 : .
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.l\,‘ . ! ¢ ‘ ’ A 7 ) . .
ONE APPROACH IO RESEARCHING ETHNIC COHMUNITY EXPERIENCES

_Chairperson. J. Lawrenee McWilliams, Jefferson County (GO) Public Sehools 11,1 .
_Speaker.~ Rosanne Gostovich Royer o

. Seattle's "Ethnic Heritage Workshop ‘hay be a useful model for foreign linguage .
and area studies teachers in learning about and relating to ethnic communitids. ’
project offers instruction and encourages ethnic groups in the documentation
of the%t local histories. Generally specaking, the experiences of . immigrant groups
have not been presented adequately, if at all, in Northwest history books and in the

8 gchool curricula.

The Ethmnic Heritage Workshop 1s' a grass-roots effort that began with a hneting
in November 1978. Sa&eral ethnic representatives met with a specialist from the, -
American Folklife Center of the Library of Congress to discuss the feasibility &f an .
ethnic higtary workshdp. Subsequenty monthly meetings have led to tfe creation of an

‘ ethnic history{workshop into the Seattle Public Library's NEH Neighborhood ‘History
project.  The wdrkshop'took place Sep;ggber 28-30, 1979 with nationally recognized !
experts on Hand to instruct. -

The project aims to enhance the images of ethnicity from holiday bazaars, good
food, fdlk dances, and folk songs to special human and historical. experientes, worId-
views, and value systems. Ethnicity on the local level generally has not”been con-
gidered an academic subject, except when the ethnic group is extremely large or has
developed a political base. Consequently, many universities and school districts
have limited-knowledgé ,and involvement ‘with the ethnic commuynities in their areas.

At the same time, many ethnic groups have been reluctang to shate a more complecte.
picture of themselves. There is a privacy or timidityncbout the value systems and
activities they hold dear. S Co

I believe that foreign language and area stpdies teachers have a responsibility
ta know these communities, to serve them whenever ‘possible, and to develop good
relations with them. Global education can statt at home with a sensitivity to the
world diversity in our own towps and cities. Students should .learn about and -

L ”Ethnic\HeritaszCouncil of the Pacific Northwest" and the adoption of the proposed

. experience other cultures, even if ‘those cultures are not the same Onegs being

covered in the foreign language classroom. With a booming -interest in family heri-
tage, there 1s a better environment than ever for encouraging ethnic groups to tell ©
their stories, and to participate in schvol curriculum development and in the
improvement of ‘local history files so thaqt their experiences are represented there.
They dare also an ‘'obvious and generally untapped congtituency for support of foreign
language and international studies programs.

‘ The Seat:le project has used the approach' of monthly meetings -of ‘a multi-ethnic ”

group (meeting in various.historical settings, such as Serbian Hall, Daybreak Star
Center, the Latvian Community Center) to plan a specific project—-the-Ethnic’
Heritage Workshop. Though it is a grass-roots effort, not initiated by an educa-
tional group, it has nécessarily involved educators and others as it has progressed.
The Library's involvement, for example, assures at least one repository for research
inspired by the\WOrﬂshop.n Thus, in the course of this qooperative effort, it seems
thgﬁ the trust and friendship that.is developing among the various ethnic represen-
tatives may trangfer to the community at large. .
\ --Rosanne Gostovich Royer, Russian-East European Area Center, Thomben Hall“
Univ. of Washington, Seattle 98195 '
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EXTRA! COMMUNITY AIDS LANGUAGE PROGRAMS AND SEEFIR 3
'I‘EACHER CENTER CONCEPT TAKE‘.S ROOT ' '

. * 4

Co-Chairpersons: Gisele Hart, Richmond Unified School District, El Cerrito CA° Janer

Neill, San Ramon Valley High School, Panville, CA
'Spaakers: Alan Garfinkel; Claudia F. Edwards '

[

This session uses simulation and role playing to demonstrate a way to use com-
munity regources to enhance language teaching pr ograms by practicing the philosophy
'of the teacher center movement. The purpose of the session is not so ‘much to publi- .
cize one particular teacher center as it is to point out the value of the teacher
center concept as it can be applied to language teaching.

Participants are given roles to assume, such as local lapguage teacher, depart-
ment head, state goordinator of foreign languages, representative of a professional
: teagher; group, local chanber of commerce representative media répresentative, arts
federation ‘'member , warehouse owner, local puppeteer, etc. Each is given a card
kisting potential contributions to the community that can serve the teaching of
foreign languages. Some participgnts thys present language-teaching problems, 'and
others present language-teaching solutions. Participants trade resources and °*
generate possible cooperative efforts for mutual benefits. For example, the group:
can generate benefits for foreign language programs in turn’ for teacher-student par-
ticipation in a public serVice effort sponsored or favored by a given element of the .
community. °

Once the potential benefit of such a sharing group is demonstrated, the session
leaders indicate ways to establish such a group in the participant' 8 local area.

- Specific recommendations on how to proceed-age shared along with a discussion of
positive and negative features and realistic problems. . v
Finally a nore specific :look at products and TRIAD Teacher Center operations is_
presented. - -
-~Alan Garfinkel, .Dept. of Foreign Languages and Literatures, Purdue Univ.,
West Lafayette, IN 47907 Claudia F. Edwards, TRIAD Teacher Center, 700
S. Fourth St.,-Lafayette, IN 47905 '
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A REPORT ON THE NEH-SPONSORED INSTITUTE "TEACHING SHANISH e
TO NATIVE SPANISH SPEAKERS"

s . ’ ok

1
L d

Chairperson Cuadalupe Valdés :
Speakers: -Erlinda Gonzalez-Berry, Univ.. of New Mexico; Tr 1sh Bvorak Rutgers Univ.,

Dagoberto Orrantia, “John Jay College, CUNY; Marga}et Stovall, Trinity Univ.; Richard
V. Teschner, Univ. of Texas, El Paso \\\_J//

_ An eight-week National Endownent for the\;unlhities-sponsored summer institute g

on "Teaching Spanish to Native Spanish Speakers”" was held on the' campus’ of the New
Mexico .State University (Las Cruces) from June 26 to August 18, 1978. The Institute
focused ‘primarily on the devel'opment of yparticipants' ahilities in the teaching of
Spanish as a native language to U.S. Hispanophones (bilingual Chicanos, Puefto
Ricans, Cuhan-Anericans, et al.) whose initial classroom needs include vocabulary’
expansion, acquisition of Spanish literacy skills, and an introduction to the
werious genres of litzzsiure (with an emphasis on Chicaro and)Neorican writings).
Institute activities luded lectufes,and discussions, small*group projects,
panels, participant presentations, and ‘visits to three rgatby university programs in
SNS (Spanish tor Native Speakers). Participants algo opserved and' took part in an
actual elementary level course for native speakers o e New -Mexico State campus :
during the ‘last six weeks of the Institute. . N :
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Eighteen teachers in undergraduate leverSNS ‘programs were chosen as Institute
participants. Preference was given to persons who .had demonstrated an interest in * . N
teaching SNS or who were likely to succeed in implementing, at ‘their home schools, a -
coyrse designed at the Institute. Each participant was paid a stipend ‘of $2300 to >
help defray expenses of housing, travel, etc. ' The Institute attracted teachers of '
SNS to Chicanos, as expected, but also included SNS teachers of Puerto Rican ‘stu-
dents from the East Coast.

Institute activities were directed by Guadalupe Valdés of ‘thé Department of
Foreign Languages, New Mexico State University. She was assisted by staff member

., Charles Tatum (NMSU) and associate director Richard V. Teschner (Univ. of Texas at \
El Paso).

During this special session, four persons who participated in the Summer -~ °
Institute (two from the Southwest and two frem -the East Coastiﬁ)oin Professors

KY

+ Valdés-and Teschner to share with: other members of the professfon xthe practical .
results of their experience as evidenced by this last academid year's teaching. !
Specifically, the panelists briefly review the problems faced. by Spanish-teaching

professionals &K the implementation of language instruction for Hispanic bilinguals -
-~for example:

4

Tome

K | - . ot

. <. *The lack of suitablé materials , . :
‘The confusion about methodologies and objectives . . S /
*The lack of previous relevant training by "foreign” language teachers :
. ' *The structure of existing course sequences T /
*Students' attitudes toward their language variety

They then discuss' the approaches they have followed in finding solutions to ‘such
problems. > .

Because, however, it .is felt that “the Spanish language experience may be of
beneﬁit to other professionals who are concerned about the teaching, of "ethnic” lan-
guages in this country, the latter half~hour of the period s directed to analyzing

)the relationship between the teaching of foreign languages and the teaching f
"ethnic" or."community” languages. An attempt is madé to show how unrealistic such
a separation has been historically and to suggest that in this era of declining
interest in learning languages, the profession must cultivate with care the "native"
speakers ‘of non~English languages. Practical suggestions are made for beginning
work in ethnic communities, for implementing eXperimental courses, for adapting

materials, and for coping with the "dialect"” problem. .
--Cuadalupe Valdés, Dept. of Foreign Languages, New Hexido State Univ., Las
Cruces 88003 - ’ i . .-
. FOREIGN LANGUAGE. FILMS AND FILMSTRIPS FOR THE SLOW

LEARNER--A MULTISTIMULUS APPROACH

*
=3

-

, *_Chatrperson: L. Gerard‘Toussaint, North Carolina State,Dept. of Public Instruction
7/ - . Spedker: . Michael Cave ' -

‘Students of a foreign language at any level frequently experieXLe difficulty in
. responding cerrectly in the target language to questions that have not been taken
; directly from previously drilled material. This cfact of second language acquisition
" 18 common ‘to all learners at the beginning levels, and it is one reason why use of
films or filmstrips in'the target language is uncommon in most first year clajses.’
When student abildities’ and motivation are high, use of such materials 1is possible;
wheén both are low, and active command of basic vocabulary and strticture is at best

-
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1imited, productive use of such materials is next to impossible. The difficulty in
using film and filmstrip programs is freqUentf§ compounded When cultural material or'
content material of any level of complexity is to be taught via such progrims. The
burden of discussing content material in the target language 1is simply too great for
the vast majordty of present-day 1anguage learners to-handle. -

Commercially produced film and filmstrip programs more often than ‘ot make no
concession to the fact that while the more able first and second yéar student may be
able to comprehend fairly well what is being said, any ‘active discussion of the con-
tent of the program in the target language-is probably out of the question due -to
the newness of the material presented and the unfamiliar lexical and grammatical
elements that such programs. .would be 1ike1y to employ. s

The "multistimulus"” approach offers a way to successfully use films and

“filmstrips in first year classes of below-average students. ALl work can be cons:

ducted in the target language, and significant cultural points can be taught. More " -
complex cultyral material may be covered in second” and third year classeés than would

‘otherwise be possible. - Of great significance to the problem of materials acquisi-

;ion is the fact that commercially produced materials presently avail&ble may be
useh as the starting point for ‘the production of totally new programs taiLored to

‘the needs of .one's students.

" Spanish students at Wellesley High School have benefited from such materials
since 1975. The inspiration for the development of the multistimulus approach
came from working with the McGraw-Hill Spanish text El Espafiol: A Descubrirlo in .
classes of below-average aBility students. Work with the filmstrips that accompany
this text showed that students at 'this level could not respond to the questions in
Spanish or material ggested. An additional- stimulus in the form of the captions
used te describe th 'frame under discussion led “to improvement in student responses
when these captio were projected on a sc#®é&n beside the picture. Use' of the tapes
accompanying Descubrirlo with the combined ﬁlcture—word stimuli ‘permittd® pronun—
ciation practice with material needed to answer correctlyqthe teacher's target
language questions. The combination of taped material, projected captions, and pic—
ture ylelded a rudimentary short filmstrip program that even the least able student
could understand and discuss in the target language-=in this case, Spanish.

Adaptation of filmstrips owned by the language department of Wellesley High
School was the next step. Two staff members, Michael Cave and Anthony Bent, adapted
several fgpll-length filmstrips whose original script was far too difficult 'for any
students in the Spanish program to work with productively. For each filmétrip, the °
following steps were taken: (1) Captions providing a 1itera1 ‘description of each
frame of the filmstrip were written. Vacabulary and structure -empleyed in the cap-
tions were limited to what the students would be expected to have mastered at a
desi ted point in the Spanisn sequence; the length of the captions was limited to
four linés per frame. Literalness of the description was deemed essentlal for total
comprehension by all students likely to work with the materials. (2) Transparencies
of the captions were produced 80 that khese could be projected beside each frame..
Since the frames of the filmstrips were all numbered, association of cap§ion with
particular frame was possible on the transparency. (3) A tape of the script. exactly

. as written was produced. Since tape recorders owned by Wellesley had a two—track

playback'capability, music appropriate to the content mdtérial ‘each program yas
recorded on the second track. In actual usage, the music proved to be an important
reason for the success of these first programs. (4).A student packet containing thée’
script, a'list of all vocabulary used i the script plus English equivalents, and
wotksheets was designed and reproduced in booklet f®m. (5) Tegts using a varib@y
of types ofquestions were developed for each program.

Summer workshops in 1976 and 1977 saw the extgnsion of essentially the same pro-
cedure to filmstrips containing more complex cultipral material, and ultimately to

‘movies purchased from the International Film Bureau. Acceptance by the students has

48
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‘been- enthuaiastic, support for.curriculum devglppment fron the weliesley Public - ' t -~

Schools has been'generous, and eagerness té try similar adaptations has been doted .
f§om colleagues:fn the.Eastern Massachusetts area..

;~-Michael CaVe, Foreign LanguagewDept.,_Wellesley High School,. Wellesley, -
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. INTERHEDlATE ITALIAN: CHOICES TO BE MADE

Chairperson:’ Joseph A. Tursi SUNY?-Stony Brook . - *.
Speaker' Remo *J. Trivelli ' : o : . " - o
E N - v ” 3 . SN , :
<o The descriptions of the three levels of a language course should suggest in an
ideal way the. image of concentric circles. There is one focal point, and each suc— A
cessive level allows us te- view the language. from a position that encompdsses. more Lo
~ ground and suggests greater complexities but also allows more flexibility ds to how . <
we can dpptoach it. C ) : :
"If the .elementary course is in large measure--if not exclusively--normative,_and R
if in the advanced coirse we. study the language in the infinite variety that® charac—_ g
terizéB oral and written comnunication, then the intermedidte, as our second con~’
centric’ circle, should be both normative and -descriptive. At this level the {
sthudents fove from the controlled idiom of the elementary course to the range of S
‘&egisters that characterize the contemporary language. Furthermore, if at the ele-- -

4

entary ldwel .we present' language and ‘culture in a relationshlp ‘of nedium to: | '
essage, at the intprmediate lewel the range of styles and tHe culturally authentic
.. . sltuations will present language itself as a conveyor of culture. %
Joshua' Fishman writes that "Language 1is content...a marker of situvations and SRR
- topics as well as the societal goals and the large scale value=laden arenas of. d ‘; 2
-interaction that: typify every speech community.” Teachers of Italian can appreciate : '
the remark when they ponder the fact that the notion of a "standard"” Italian with a-
unified cultural basis is, at best, illusory. The language today is a, series of e e
regional languages that reflect the complex sociocultural background that is - - , .
Italy's. oy %) ' ' v

This presentation proposes that iﬁterme Italian continue the development of
gll four skills 4n five phases that are schematized here but which in the lessons .
themgelves, as the examples and handouts demdnstnate, aye presented as “inter- p o
penetrating parts of the language.. Y '

" Phase I is a.review stressing those features of the language that are the source
of the most fyequent errors for Anglophonescje nning Italian.. A few of these are-
the use of prestitions, form and use of ﬁﬂendefinite article, dnd- the use of the o
imperfect temse vis—a-vis other past tenses. : -

‘Phase 11 provides practice in manipulating Juph features .as functional value (Sg
lo fai di nuovo, .ti do uno schiaffo, or Fallo dignuovo e ti do uno schiaffo); state-
ments with inferred meaning (Sa 1 controllore,: inferred: E meglio fare. 11 . '

ietto); ,using a lexical item 1n both its literal and contextual sense, and*
substitutions of analogous conceptual value (Clavdo si prepara alla cena, Clavio si
prepara a cenare).

Pmase III offers exercises in the language through the study of registers fron
the formal to the intimate. Examples 'will be drawngfrom advertisements, newspapers,
modern: literature, fotorqganzi, comics, films, and television. The students learn
to distinguish one register from the other-, to express themselves in the register . .
most appropriate t¢ the situation suggested by the instructor, and to éxpress. the

ame jdeéa in more-than .one register. Thp selections chosen are inténded to
ﬁnderline the growing Interaction beiween the registers themselves and between spo-
. ken_ and written Italian.

+




" Jotain syntactical elements. . ~ . . | pon
Phaseé V stresses nonverbal communication practical exercises in- kined!cs,'

~and affective roles and interdependence wi;y verbal .communication. .
" This approach to the intermediate course s uld present the unity in diversity
of Italian and’ atress the “need\for-dgch ‘uger qg the 1anguage to choose acCording to
thitsituation and/purpose for which it is employed. ) .
--Remo J. Trivsxli Dept. of Languhges, Univ. of Rhode Island Kingston
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o '\ . . -TEACHING"A DIVERSE LANGUAGE: PORTUGUESE : = - »
. o \ ' *‘ ‘ . ! . . ,,'
Cﬁéifpe’taon John B. Jensen '(3 . :

Speskers. Mary Ann Critz, American Grad. School of~ lnternational MAnagement,

" g ’ James L. Wyatt, Florida State Univ. . _ ] "
The progran begins with a brief introduction by John B. Jeunsen-to .the general
pvoblem of lahguage and student diversity in-tegching Portuguese. He em‘hasizes the-

» great digtance between colloquial Portuguese and the: usual , . limited formal grammar

';sented in class, :as well as the wide diversity of students normally encountered

i American schools:s The sesston focuses.both on specbfic challenges in teaching

, with other language-learning situations.
Co-presenters involve the audience -in three illustrativé cases of diversity in
?ﬂﬁfgaching Por tuguese. The" first, presented by Irene Wherritt, Ydeall with diversity
f interaction--the rules for language use within Brazilian culture. SHe shows how
. simple rules for |making introductions for example, can-and should be: included in
- teaching materials. She' demonstrates how a grammar of intera‘tional rules has
importance not. only in a textbook, but- how on a wider scale subtle differences
adnderlined by distinct interacblvnal rules of a particular society can be used to
reveal otherwise hidden contrasts between two socleties much faster than can be
acquired through life experience. §v
The second case, given by, James 1A Wyatt, deals with the special needs of a
Portuguese student population consisting largely of learners’ of Spanish. He
atteppts to identify thpse variables within Portuguese that match features of
Spanish, and. he suggests ‘that the Spanish speaker adopt those features early in his
or 48 kearning En?iaVOKSo In qther words} he demonstrates taking all possible
advantage of piiit k§
: The. third case, of fered by Mary Anne Critz, treats the special challenges
"“involved in teaching Portyguese to futqu business executives, particularly those
.who will most likely be working with the rot-so-popular multinational corpdrattons
’ 5 in Brazil. Her presentation ‘@mphasizes the general, overall picture of
ity with culturej’atti%ﬁdbs, and ,corporate responsibility, as related to
speclf nguistic and paralinguistic variables. .
) The. three presentations are not simple papers read to a listening audience.
ather, each co-presenter attempts to put- all ssion participanzg in a positiOn
%ther as natlve speaker or as language learner having to deal with the peculiar,
¢ problems of linguistic and sociocultural diversity. This 1is accomplishei'through
? demonstratien, role playing, and case studies with discussion.

- %

. ' ~ ' »
R . “ N,

v W . : [ . .. . _— _(,“ .
e ,kﬁ Phase'IV provides .an in roduction to the strong regional \ualitx of the &anguage.- g
“in- the'variety of 1ts lexical items, in pronunciation, intonwtion, and even in cer= -

,proxenmics, ‘and. paralinguistic elemengﬁ make evident.to’ the students its coguitive"

Portuguese and on the application’ of lessons from the Portugu se example in working_A

.,

L4

'dﬁ““ John B. Jensen; “Clea Rameh, Georgetown Univ.; Irene Wherritty, Univ. of Kansas, .

4

e .transfer at the beginning while combatting negative transfer.
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,-_“FfAs he session com!L'fd a cloae, Clea Rsmeh refledts briefly on: the main ideav -
" ald Afijact of \the - présentations and fields questiona ‘and comments from the . R

A “'parbicipants. : ) .

; . ==John B.- Jensen, Dept. of Mo?ern Languages, ‘Florida International Univ.,

L Tamiaini Trail, Miami 33199 . .
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L * s 9 ' APPLICATIONS OF ESPERANTO ° . - . o

"ChairperSOn.~'joHn W. Howard, Alabama State Dept. of Education o A o
Speaker :, Thomas H. Goodnan

1

Esperanto was created by Dr Zamenhof of Poland in l88% as a ‘second’la ge . .. .
anyone could learr®for international use. While.Esperanté still has a long w. N

go in the attempt to further internation&l understanding and peace, it has been used
more and more in recent years to aid in the learning of other languages» !
Alnost 75 percent off the vocabulary is derived from Romance languages, the v
'remaingler b ing mostly Germanic. The pronunciation is based on a  phonetic alphabet‘ co.
and it soun§s mostly-like Spanish or Italian. The structure,showever,; is the genius
of Esperant g.ammar is not only completely regular, making the langudge R
simple to learn, ght also more flexible for building vocabulary and more varied and
¢ ‘powerful than the .rélatively rigid systems of Indo-European languages. -
S Efperantq has onlycl7 grammatical endings-+one, for each grammaticaf
£ unc. 1ian/subfuncdtion (including nouns,, adj tives, verbs, and adverbs). By using N
prefixes and suffixea{ as welI as these gra mnatical endings, with several thousand
‘rootsy milliéns of words can be,buil “to in&icate practically endless var@eties’ of ~ 7
meaning. Thg creativity possible n word building is coupled with the complete LNK
B dependency on minimal regular strfactural principles, which. makes‘Esperanto a highly '
functional, deScriptive langugge -
As an introduction t study of other. foreign languages, Esperanto has been _
[ used anywhere from a mini-unit of a few days to an entire semester or even a yea{
¢ - In Maryland, Esperanto has been taught most typically in junior high school foreign.
«.  language appreciation programs for a-.quarter, followed by an introductionqto Spanish
French, and German. It prby}des not only a clearer general concept of grammar butv
also the motivation to learn other languages.
"+ In Hawaii'and California, elementary school programs haVe used Esperanto suc~
) "~ cessfully in teaching English. In some universities it has been included in ,\“
linguistics, courses, and, in a.few.cases, ‘has even been-the subject of,doctoral
dissertations. Most of all Esperanto.has been a subject for adult education, and
is, moré often than not, self-taught.
T_Beyond the classroom, however, Esperanto ig qsed‘by several million people scat-
;_//tered around the wgrld. Dozens of periodicals are published in Esperanto, and
thousands of book titles are in print. While certain social aspects of usageshave L YN
evolved into something of an ihternational culture during almost a century of use,
Esperanto tfuly promotes cultural pluralism and thereby counteracts ethnocentrism.
’ It appeals to, and promotes, that which is universal to mankind. . g
' Although Esperanfo teachers do not c¢laim their ianguage 48 a panacea for all the
current problems facing foreign Ianguage teachers, they believe in its.value in Pro-
moting foreign language study. The American Association of Teachers of Esperanto, a
, . national branch of an tnternational organization, reports quarterly on the latest
Ezrldwide sdevelopments - in language teaching, and serves to certify teachers/pupils

’

rough a series of standardized examinations. Other membership organizations in
he United States are the Esperanto League for North America (open to anyone) and

the Esperanto Studies Association of America (a>smaller group, mostly. from univer-
sitles, which promotes further scholarly wogk)s

f




Perhaps most interesting of all is the tecent proposal of the Esperantic Studies.
- Foundation to .the Natiénal Endowment for the Humanities,- An Introductory’ Language
. Gourse for the Fifth and Sixth Grddes. .. If approved as'is, , Philadelphia will be the
' areéa for developing a package of direct—method materials and audiovisual .aids to
trajn teachers who will subsequently conduct an exper iment with several pundred
* pupils in local public and private elementary schools. Evaluation of all phases of

the experiment and dissemination’ of results in professional journals and meetings
will follow.

" ——Thomas H. Goodman, 3218 Ghelbqurne Rd., Balttmore, MD 21208
L}
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_ 'VISUALQSTIﬁULI IN THE FORﬁIGN,LANGUAGE CLASSROQM
, ,:ChairperSOn: Robert Gilman,'Univ, of Nevada, Reno S f L
"Speaker: Rosalie M. Cheatham - : - "

-

-

_ Since many students today at all levels of; instruction have a strong visual .
orientation, due to the influence of advertising and television, and since foreign
language teachers voice the need to maximize the efficienc} of their use of
classrpom time, the use of a variety of visual stimuli in.the FL class 18 an.effec-
tive way to meet the nekds of both students argyl teachers.

. ¢ In the firsg segment of this session, the presenter develops a rationale £or the
frequent and varied use of visuals. A part of this rat)pnale deals with the
acquisition of oral/aural skills. Although most teachers agree that improvement in
these skills 1is mandatory,*their techniques typically ignore the fact that visual
stimuli (pictures, actions, objects) are frequently necessar{, even in the native
.language, to motivate recall and encdurage students' oral participation. Memory
experts tell us that the associative method is ome of fthe best techniques for
improving our recall. If this 1s true in the native EEngdage, it becoqgsreven mor e
important in second language" acquisition. Too ‘of ten téachers expect Wete of thBir

//second 1anguage students than 1s expected of students using their native language.

The time—efficiency factor is demonstrated through the pnesentation of overhead
transparencies and non-photographic slides that can be used for introducing struc~
tures and vggabulary, for drill, for review, for conversation stimulus, and, id some
-.cases, for”testing. By preparing such materials befere class, teachers do not lose
. time writing on the board or distributing handouts. . These materials can be used to
teach multiple sectiond and can be built up over the year’s into a 1ib&ary of
transparencies and slides. ~

Students tend to respond very favorably to the use of theése materials. Step—by—
step. prese tations with color coding of new struttures facilitate their active

» mastery of new material. “Students are encouraged to make notes. from such‘presen—
tations so that they reinforce the learning process. e

A significant portion of the session is spent in demonstrating: procédures for
preparing different types of overhead transparencies and non-photographic slides.-
Suggestions for the use of color cod¥ng and .techniques for homework correction are
also developed. Although the major emphasis is on materials designed and developed
'by the teacher, there is a brief section on the use and manipulation of materials -
from other sources. ’ t-‘i\i

. Finally, the prpsenter ghows how the use of visuals can be a valuable aid in
individual classes br miitilevel situations where the teacher must divide his or her
attention among various groups. The case ‘of operation of the equipment makes {t
“possible for students to use materials and review lessons without direct teacher
supervision.

--Rosalie M. Cheatham, Univ. of Arkansas at Little Rock, Little Rock 72204
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